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ABSTRACT

This study aims to investigate communication strategies (CSs) used by EFL learners during
communication activities in English for Communication classrooms. This study also addresses the different
communication strategies used by the high, intermediate, and low proficiency EFL learners. The data was
collected from forty—five participants, the sophomore students majoring Tourism and Hospitality who
enrolled in English for Communication course at the University of Phayao, Thailand. This mixed-method
study utilized both the quantitative and the qualitative research instruments including the close-ended
questionnaire, a semi-structured interview and a non-participant observation checklist. The forty-five
participants were asked to complete the questionnaires. By means of the interviewing process, the six
undergraduate EFL learners chosen by purposive sampling technique were categorized into three groups
according to their English proficiency levels (advanced, intermediate, and low proficiency). Then, these six
learners were observed and interviewed individually by using audio recordings.

When considering the mean rating of overall CSs use, most of the EFL learners occasionally use
Time gaining ( X = 79), followed by the Borrowing ( X = 38), the Paraphrase (X = 29), and the Avoidance
strategies ( X = 22) respectively. Regarding to the observation results, the high proficiency learners tended
to employ the Time-gaining strategy the most, the intermediate learners preferred to Borrowing
strategies, and the low proficiency attempted to use Avoidance strategies most frequently. This study
suggests that it is beneficial to apply communication strategies in English classrooms in order to promote

EFL learners to improve their communication performances.
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CHAPTER |

INTRODUCTION

Background and Rationale of the Study

With the sustainable growth of economy, tourism is considered as the significant
industry and contributor of developing among many countries. It is presently one of the most
powerful drivers of world commerce and prosperity. Each year, there are growing numbers
of tourists travelled across countries. According to the number of international tourists, it
reached 1,138 million in 2014, 51 million more than in 2013, 4.7% increase over previous
year (World Tourism Organization UNWTO, 2015). As tourism has become a major source of
income for many countries, there have been great demands for tourism undergraduates
students who have outstanding skill in English. Most of international tourists use English in
order to communicate with many people who have different languages and cultures, so skilled
workers need to be fully prepared to meet all kinds of demands made by their clients. Being
proficient in English languages is able to help these workers develop their skills which are
attractive to many entrepreneurs.

Though there are more than 1,000 spoken languages across the world, English
has increasingly become official regional lingua franca in the Association of Southeast Asian
Nations (ASEAN). Based on an Article 34 of The ASEAN Charter, it is mentioned that “The
working language of ASEAN shall be English” (ASEAN, 2008, p. 28). In other words, English
is inevitably selected as an official language in ASEAN integration of ten countries comprising
Brunei, Malaysia, the Philippines, Singapore, Cambodia, Indonesia, Laos, Myanmar, Vietnam,
and Thailand. These ten countries share a similar emphasis on the educational development
as a key in developing the whole nation to enter knowledge-based economy and global
environment. ASEAN educational systems are challenged by how to produce skillful citizens
for broadening markets. The key is to produce not only people who are well qualified in their
fields but also who can communicate effectively with other ASEAN people as well.

Also in Thailand, English language is normally taught as a foreign language (EFL) in

compulsory curriculum in order to support the Thai students to listen, speak, write, and read



effectively. According to the Ministry of Education (2008), English language has been become
a compulsory subject in Thailand from grade one to twelve. In addition, the World Bank has
consistently ranked Thailand is the most comfortable places to do business in Asia, and one
of the top 20 countries in the world (Hurley & Smith, 2014). This information leads to the
Thailand government worked extremely hard to stimulate its citizens’ English skill to be ready
for joining in the ASEAN Community, particularly communication skill.

Interestingly, communication skill is the most essential skill in tourism industry as it
is one of the major revenues sources in Thailand (Simpson, 2011). As the statistics are shown,
in 2010 Thailand’s tourism revenue reached 585,900 million baht, generated from 15.8
million incoming tourists from all over the world (Ministry of Tourism and Sports, 2011). Since
tourism is economically important and there is substantial diversity among tourists, effective
communication with people of different cultural backgrounds is extremely important to the
tourism industry.

Communication skill can be defined as “a process of exchanging information, from
the person giving the information through verbal and non-verbal methods” (lksan, et al.,
2011, p. 72). It is a way that information is transferred from one to another in order to share
thoughts, messages, or the information, for instance, speech, visual, signal, listening, writing,
and symbols or gestures. In this study, the researcher focuses on the verbal communication
since it has high priority in tourism context. When Thai tourism workers have to communicate
with tourists from the different cultures and countries, verbal communication is required to
deal with problem-related the intercultural communication. Therefore, the high achievement
in English communication skill provides great opportunities for Thai employees to effectively
cope with foreign tourists from all over the globe.

Although Thai EFL learners are expected to have high English proficiency due to
spending twelve years studying English in the primary, secondary, and high schools, the
English proficiency seems to be low expectation. When compared to people in neighboring
countries, Thais” English proficiency is relatively low. The 2016 Test of English as a Foreign
Language (TOEFL) showed that the Thai average score was 78 which was trailing far behind
other ASEAN countries such as Indonesia, Malaysia, the Philippines, and Singapore. (Test

and Score Data Summary for TOEFL, 2016). In addition, in most recent Education First English



Proficiency Index (EF EPI, 2017) released in April, 2017, Netherlands and Denmark ranked
first and second, Singapore sixth, Malaysia twelfth and Thailand 56th out of 72 countries
with average score of 47.21 and labeled ‘very low proficiency’ from 2011-2016. According
to Boonkit” s (2010) study, though Thai learners have been taught English as a compulsory
subject for many years, they still lack of confidence and struggle to communicate with the
foreigners. This is because, in EFL classrooms, learning and using English are limited to inside
classrooms where grammar usages are focused rather than practice English communication
in real-life situations. Without being taught to use language in a wide variety of real world
contexts, the graduates struggle to apply linguistic-based knowledge learned in classroom
to the real world communication (Konchiab, 2015).

According to the aforementioned reasons, it is worthwhile to support the Thai EFL
undergraduates to use some communication strategies as a useful tool to overcome their
communication’s difficulties. The communication strategies are attempted to bridge the gaps
between the linguistic knowledge of the EFL learners and the linguistic knowledge of foreign
teachers in the real communication situations. Actually, communication strategies need to be
explicitly taught for students in order to improve their accuracy and fluency (Dornyei, 1995).
Moreover, Dogaruni (2013) mentions that there are two aspects of the communication
strategies’ importance, that is, they can deal with their communication problems, such as
when the speakers do not know the exact words of something; and communication strategies
can also enhance the fluency and help to keep the efficiency of communication. To sum up,
the communication strategies are useful techniques for solving communication’s difficulties,
particularly for those whose English is as a second or foreign language in order to ensure
smooth communication between speakers and listeners.

However, it can be seen that CSs employed by the Thai EFL tourism learners has
been less focused, and the previous studies use unvaried research design by overlooking
mixed method to collect both of quantitative data and the qualitative data. Consequently, it
is hard to gain a rich data which provides in-depth information of the study. In light of the
above, and in an attempt to contribute to knowledge on the communication strategies use in
EFL classrooms and provide recommendations for EFL educators, the present study aims to

investigate kinds of communication strategies used by the EFL learners during communication



activities in EFL classrooms and to examine how different practices of CSs use among the
Thai EFL learners with different levels of English proficiency. Moreover, this current study

also attempt to find out the EFL learners’ opinions towards the use of these CSs.

Research Questions

1. What kind of communication strategies do the Thai EFL learners use during
communication activities in the EFL classrooms?

2. What kind of communication strategies used among the Thai EFL learners with
different levels of English proficiency?

3. What are the Thai EFL learners’ opinions towards the use of communication

strategies?

Purposes of the study

1. To find out the communication strategies used by the Thai EFL learners.

2. To examine the kind of communication strategies used among the Thai EFL
learners with different levels of English proficiency.

3. To investigate Thai EFL learners’ opinions towards the use of communication

strategies.

The Scope of the Study

The present study aims to investigate communication strategies used by the forty-
five EFL learners who enrolled in English for Communication in the University of Phayao
during the academic year 2016. In this study, the researcher focused only on verbal
communication and did not investigate use of the non-verbal communication. Furthermore,
consciousness among the participants was not emphasized in this study. According to Dornyei
and Scott (1997), consciousness in communication strategies may be problematic because

communication is a complex and dynamic process that requires giving immediate responses.



The Significance of the Study

The findings of this current study are beneficial in terms of pedagogical and practical
implications for EFL teachers, curriculum developers, and EFL learners. For the EFL teachers,
the result may raise their awareness of L2 communication strategies used by EFL learners.
Moreover, EFL teachers can apply the findings as a guideline for course designer in the
tourism classroom to motivate the learners’ studying. For the curriculum developers, they
may design the integration of CSs training into teaching materials. For the EFL learners,
particularly tourism graduates, the present findings will be useful as a guideline for them to
apply these CSs in real life situations in order to overcome the communication problems in
their career, thereby to gain success in their career in future. They will be more aware of

the importance of communication strategies and apply them effectively.

Definition of Key Terms

EFL learners refer to the forty-five second year learners majoring Tourism and
Hospitality from EFL tourism classroom in the University of Phayao.

Communication Strategies (CSs) refer to potential plans or techniques for

solving communication’s difficulties by the EFL learners.

Conclusion

In sum, Chapter 1 describes the background information and rationale of the study.
It also provides statement of the problems, research questions, aims of the study, scope and
limitation, significance of the study, and definitions of key term. The next chapter will review
the theoretical framework of this study. It will provide a review and analysis of the literature
relevant to the study. In addition, the next chapter also provides the significant theoretical
perspectives related to the present study covering four major topics namely communication
strategies in second language learning, communicative competence, communication strategy,

as well as previous studies.



CHAPTER I

REVIEW OF RELATED LITERATURE AND RESEARCH

Introduction

In order to understand the theoretical framework of this study, this chapter provides
the reviews and analysis of the literature relevant to this study. There are many significant
theoretical perspectives related to the present study covering four major topics including
communication strategies in the second language learning, the communicative competence,

communication strategies, and previous studies.

Communication Strategies in Second Language Learning

Communication strategies (CSs) are included the explicitly and implicitly in the
frameworks of the L2 learner strategies (Konchiab, 2015). Second language learners’
strategies are classified into language learning strategies and language use strategies
(Cohen, 1996). According to Cohen (1996), the former involves learning new language of
target language while the latter involves applying their existing knowledge of language to
their current interlanguage (IL). Communication strategies are included in language use
strategies, employed to solve the problems and avoid breakdown in communication.

Communication strategies draw on learners' metacognition which is a “higher level
of cognition process that controls cognitive, social, and affective strategies and an important
process for learners to manage their use of CSs by planning, monitoring, and evaluating CSs
use” (Konchiab, 2015, p. 15). They are used to manage the whole learning method, such as
specifying person learning style preferences, designing for an L2 task, grouping and forming
an objects, preparing study timetable, controlling mistakes, and assessing learning strategy’s
achievement (Oxford, 2003). The studies of EFL learners among various countries uncovered
evidence that metacognitive strategies are strong predictors of L2 proficiencies.

Interestingly, the relationship between CSs and metacognition strategies leads to
framework of second language learning strategies. For instance, Oxford (2003) combines

both of language learning and language use into six categories. These categories are (1) the



memory strategies, (2) cognitive strategies, (3) the compensatory strategies, (4) the affective
strategies, (D) the social strategies, and (6) the metacognitive strategies. The majority of
communication strategies fall into the compensatory strategies, particularly in speaking and
writing skill. This study focuses on the four major kinds of communication strategies namely;

avoidance or reduction, paraphrase or achievement, borrowing, and time-gaining strategies.

Communicative Competence

Communicative competence has been a goal of every language classroom where
instructions are accommodated towards many components on organizational, pragmatic,
systematic, and psychomotor (Brown, 1994). The competence refers to an organization of
knowledge and skill needed for communication. Therefore, the communicative competence
is described as capacity to apply the linguistic system suitably for a particular circumstance
using the linguistic, the sociolinguistic, and strategic competence (Canale & Swain, 1980).
Furthermore, it has been defined as “[tlhe ability not only to know the rules of the target
language, but also to know how to use language appropriately in the different contexts”
(Littlemore, 2013, p. 671). There are four essential parts of the communicative competence
namely grammatical competence, sociolinguistic competence, discourse competence, and

strategic competence, as Figure 1.

Communicative Competence

I I | \

Grammatical Sociolinguistic Discourse Strategic

Competence Competence Competence Competence

Lexical items, rules of The use of speech markers,
address form, the Speech acts, the unity of
morphology, syntax, ess f P y of Verbal and non-verbal
semantics, and phonology appropriate use of oral and written messages
vocabulary

Figure 1 Model of Communicative Competence by (Canale & Swain, 1980)



With regard to the Figure 1, grammatical competence is the ability to recognize and
produce distinctive grammatical structures of language, use them in communication, and use
the form of language such as sound system, the order of words, and sentence structure
(Ohno, 2011). In other words, it is knowledge of what is grammatically correct in language.
Secondly, the sociolinguistic competence is “the knowledge of discourse rules of language
use which enabling second language learners to use the language appropriately in
communicative events and functions” (Konchiab, 2015, p. 15). Thirdly, discourse analysis
involved how to employ and respond to speech acts, and how to organize the unity both of
oral and written message. Lastly, the strategic competence is the set of strategies devised
for the effective communication and put into use when communication breakdowns because
of the insufficient knowledge. In addition, Canale and Swain (1980) state that the strategic
competence is made up of verbal and non-verbal communication strategies that they enable
learners to compensate their communication deficiencies. It is the “recognition of language
use as dynamic process, involving the assessment of relevant information in the context, and
the negotiation of meaning on the part of English language” (Bachman, 1990, p. 98). The
sociolinguistic competence and the strategic competence are certainly different in terms of in
the first one the speaker respects the criterion of the speech community with whom they
are communicating; whereas, strategic competence enables them to use a certain strategy
to compensate for his lack of knowledge.

The significance of strategic competence in communication has been extensively
known as a major element of communicative competence (Canale and Swain, 1980). In this
way, the communication strategies are considered as starting point of communicative
competence because they help learners to compensate their communication difficulties. They
are believed to be put together through the strategic competence that is seen as the capacity
that relates language competence or language’s knowledge, to language user knowledge
structures and the features of the context in which communication takes place (Dornyei and
Thurrell, 19917). In the same vein, Tarone and Yule (1989, p. 105) extend the ideas toward
strategic competence as “an effective means of performing a communication act”. In this

study, the purposes aim to investigate four kinds of communication strategies, namely; the



avoidance or reduction strategies, the paraphrase or achievement strategies, borrowing

strategies, and time-gaining strategies.

Communication Strategies (CSs)
1. Definitions of Communication Strategies
From different prospects, different scholars define communication strategies in
different approaches. For instance, Dornyei and Scott (1997) mentioned that researchers
initially considered CSs to be the verbal or nonverbal problem-solving tools in order to
overcome the communication mistakes of L2 speakers. Following the same stream, Canale
and Swain (1980) pointed out that communication strategies are a tool for both of native and
non-native speakers to compensate the communicative deficiencies. Similarly, Corder (1983)
considered communication strategies as “...a systematic technique employed by a speaker
to express his meaning when faced with some difficulties” (p. 16). Moreover, Faerch and
Kasper (1983, p.36) also expanded the ideas of communication strategies by defining them
as "potentially conscious plans which are used by an individual to solve a problem in order
to reach a specific communication goal.” In addition, Tarone (1980) also pointed out that
conscious CSs occurred when individual encounters with communication difficulties and
attempts to find the way to overcome the crisis (cited in Donyei & Scott, 1997). In line with
this, Tarone (1980), following the psycholinguistic approach to defining CSs as they* relate
to a mutual attempt of two interlocutors to agree on the meaning in situations where requisite
meaning structures do not seem to be shared” (p. 420). In accordance with above meaning,
most researchers mentioned different definitions of CSs in different aspects.
In general, communication strategies were employed to negotiate the meaning
(Tarone, 1980), to maintain the conversation (Long, 1981), and to handle the difficulties or
communication breakdown (Faerch & Kasper, 1983). From different prospects, the scholars
grouped CSs in three approaches include: the interactional view, the psycholinguistic view
and integrated view. Initially, the interactional view focused on the interaction processes
between language learners and their interlocutors (Long, 1983; Tarone, 1980; Nakatani,
2005). On the contrary, psycholinguistic view emphasized language learners’ problems

solving dealing with lexical and discourse problems (Faerch & Kasper, 1983; Kellerman,
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1991; Littlemore, 2013). Finally, Dornyei and Scott (1997) presented integrated model of CSs
based on the previous taxonomies with the idea of taking into consideration both of the
meaning negotiation and the communication maintenance. However, all of definitions reflect
to the same goal of communication strategies, which is solving communication problems. This
evidence is clearly supported by Bialystok (1990) who points out that the communication
strategies are defined into three main criteria, namely; ‘problematicity’, ‘consciousness’, and

‘intentionality” (see Figure 2).

—
Communication Strategies

(CSs)

—
N

N N

Problematicity Consciousness Intentionality

N N N

Figure 2 The Definitions of Communication Strategies (CSs) (Bialystok, 1990)

Problematicity

One of the major defining criteria of CSs use in many approaches is the problem-
orientedness referring to fact that CSs occur when a goal presents itself to be problematic.
The problem-orientedness showed that communication strategies were used when speakers
encounter with the communication difficulties and they are unable to manage the problems.
Following the same stream, Bialystok (1990) named problem-orientedness as a problem in
communication that raises the need for CSs to reach the specific goal. Faerch and Kasper
(1983) introduced that problems should be identified with the information inadequacy in the
learner's interlanguage (IL) framework. Nevertheless, Dornyei and Scott (1997) refused the
notion that this term was adequate to define on the overall meaning of CSs. There were
three different types of communicative problems cited by Dornyei and Scott (1997), in an
attempt to explain what has been known in the field as the resource deficit, namely, own
performance problems, other—performance problems and processing time pressure. In own

performance-problems, the language user notices that their knowledge is to some degree
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incorrect and resorts to “self-repair, self-rephrasing and self-editing mechanisms” (Dornyei
& Scott, 1997, p. 183). With other—performance problems, learners realized that problems
caused by the interlocutor’s speech, and they utilized to various negotiation strategies. In
processing time pressure, it referred to the L2 speakers’ plans what they attempt to say,
especially, when the target language is foreign language or second language.

Consciousness

The second important criterion that was certainly demonstrated in the meanings of
CSs is consciousness. For many scholars, consciousness was not a prerequisite criterion in
identifying strategies since it has always been dealt with as a relative characteristic that
depends on individual and situation variables as well as on the linguistic material and the
psychological procedures (Faerch & Kasper, 1983). The consciousness implied to language
users who used the communication strategies because of their communication’s difficulties
(Bialystok, 1990). The significant problem of consciousness was that it can be interpreted in
a variety of ways in the context of CSs such as, referred to being conscious of a certain
language problem, or of attempt to deal with the problem; to using an alternative plan, or to
the execution of the plan (Frewan, 2015, p. 17). According to Dornyei and Scott (1997),
consciousness in CSs may be problematic because communication is complex and dynamic
process that requires giving immediate responses.

Intentionality

Intentionality refers to the learner’s control over the strategies, thus they may select
certain strategies over others in order to apply them to reach communicative goals (Bialystok,
1990). Hmaid (2014, p.23) also pointed out that the implications of CSs being intentional is
that there would be “systematic relationships between the use of specific CSs and the
specific requirements of the communicative situations”. Consequently, one would expect that
learners will select strategy which involves relevant factors, such as the learner’s level of
proficiency, the nature of concept being communicated, and the conditions under which
communication occurred. Therefore, current study aims to focus on ‘problematicity’, the

‘consciousness’, and the ‘intentionality’ as the criteria to define CSs in the study.
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2. Classifications of Communication Strategies
From different prospects, many scholars define communicative strategy in three
major approaches: interactional, psycholinguistic and integrated approach. The interactional
approach within communication strategies (CSs) research is clearly seen in Tarone’s (1980)
taxonomy of CSs where she defined them as a tools used in a joint negotiation of meaning
where both interlocutors are attempting to agree as to communicative goal (Tarone, 1980,
p. 420). Moreover, Faerch and Kasper (1983), and Bialystok (1990) perceive CSs from
psychological approach. They all dealt with CSs as internal mental plans that can be analyzed
but that can never be taught. This is because teaching CSs is like teaching mental cognitive
processes. Finally, Dornyei and Scott (1997) presented integrated model of CSs based on all
the previous taxonomies with the idea of taking into consideration both meaning negotiation
and communication maintenance.
2.1 Tarone’s (1980) Classification of Communication Strategies
Tarone (1980) studied CSs from the perspective of social interaction. She
explained the definition of CSs by saying: “..mutual attempts of two interlocutors to agree
on meaning in situations where the requisite meaning structures do not seem to be shared”
(p. 288). Tarone (1980) summarized communicative strategies under the following three

main types of communication strategies. The list is as follows:

Table 1 Tarone’s classification of communication strategies (1980)

Main categories Sub-categories

1. Paraphrase a) Approximation: the learner uses of a single TL vocabulary item or
structure, which she/he knows is not correct, but which shares
enough semantic features in common with the desired item to
satisfy the speaker

b) Word coinage: the learner creates a new word to communicate a
desired concept
¢) Circumlocution: the learner describes the characteristics of the

objects instead of using the appropriate target language item

2. Avoidance a) Topic avoidance: the learner does not try to talk about concepts for
which the TL she/he does not known.

b) Message abandonment: the learner stops in the mid-utterance
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Table 1 (cont.)

since they are unable to continue

3. Borrowing a) Literal translation: the learner translates word for word from the
(consider transfer) native language.
b) Language switch: the learner uses the native language term
without bothering to translate
c) Appeal for assistance: the learner asks for the correct term

d) Mime: the learner uses nonverbal strategies in place of lexical item

There are three main types of communication strategies created by Tarone (1980),
namely; the paraphrase, avoidance, and borrowing or consider transfer. For paraphrase
strategy, it consists of approximation, word coinage, and circumlocution. Tarone (1980)
mentions the approximation that is used by language user when a single target language
vocabulary item, which the user recognizes it is incorrect, but shares enough semantic
features in common with the desired item to satisfy the speakers. Moreover, word coinage
is used when language user makes up a new word in order to communicate desired concept.
The circumlocution is used when the learner describes the characteristics of object instead of
using appropriate target language switch. It is a type of communication strategies that
learners may or may not use when they encounter with difficulty in getting their messages
through. According to Tarone (1980), circumlocution sometimes involves describing the color
or size of the items. It increased EFL learners’ linguistic development in describing and
explaining the TL items when they did not have appropriate words to express themselves
(Tarone and Yule, 1989). This was in line with Dornyei’s (1995) study that circumlocution
was the strategy used by learners when they wanted to describe something that could not
find the right word or right phrase to use by paraphrasing it.

Regarding to the avoidance strategies, it involves topic avoidance and message
avoidance. The former takes place when the learner does not try to talk about concepts for
which the TL they does not known. Message abandonment involves the learner stops in the
mid-utterance since she/he is unable to continue. Nevertheless, Rost and Ross (1991) noted

that avoidance strategies should not be introduced to the low proficiency learners because
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the purpose of communicative instruction is to help the learners anticipate and deal with
conversation problems, not to prevent or avoid them.

Lastly, borrowing or consider transfer strategies includes four sub-strategies: literal
translation, language switch, appeal for assistance, and mime. When the learner translates
word for word from native language refers to using a literal translation. When discussing
problems of correspondence of a translation, “differences between cultures may cause more
severe complications for the translator than do differences in the language structure” (Nida,
1964, p. 130). Furthermore, in terms of language switch, learner uses native language term
without bothering to translate the words. In the case of appealing for assistance, learners
clarify the meaning of word by asking the others, whereas mime involves the use of non-
verbal strategies in place of a lexical item such as gesture.

2.2 Faerch and Kasper’s (1980) Classification of CSs
Faerch and Kasper (1980), who recommend communicative strategies as a
psychological process, believe that CSs are the solution to the individual’s problems of
processing rather than the speaker’s and the hearer’s mutual problems. Faerch and Kaspers’
framework of CSs (1980) describe what happens in the mind of the learner during two main
different phases of the speech production model including planning phase and execution
phase. The CSs used during these phases are divided into two broad categories which are

achievement communicative strategies and reduction communicative strategies.

Table 2 Faerch and Kasper’ s classification of communication strategies (1980

Main categories Sub-categories
1. Reduction strategies 1.1 Formal reduction: in which parts of linguistic system are
avoided.
a) Phonology

b) Morphology
¢) Syntactic

d) Lexical
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Table 2 (cont.)

Main categories Sub-categories

2. Achievement strategies 2.1 Compensatory strategies or non-cooperative strategies
a) Code switching
b) Foreignizing
¢) Literal transfer
d) IL based strategies or ‘interlanguage strategies’
(i) Paraphrase
(i) Generalization
(iif) Word coinage
(iv) Restructuring
e) Cooperative strategies
(i) Direct
(i) Indirect

f) Non-linguistic strategies

(i) Mime
(i) Gesture
(iii) Initiation

2.2 Retrieval strategies: the learner attempts to retrieve, or
remember, the optimal form
a) Waiting for the term to appear
b) Appealing for formal similarity
¢) Retrieve via semantic fields
d) Searching via other languages
e) Retrieve from learning situations

f) Sensory procedures

According to Faerch and Kasper’s (1980) viewpoint, the achievement strategies
involve the hypothesis and the communicator’s practical statements and it can promote the
language acquisition. On the other hand, when using reduction communicative strategies,
the original purpose is changed and it may result in less language acquisition. Reduction

strategies are used when the learners know that they produce an insufficient utterance and
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therefore avoid making it. They are divided into formal and functional reduction strategies.
Formal reduction includes the reduction of the phonological, morphological, syntactical or
lexical reduction of communicative code, while functional reduction involves the reduction of
the communicative goal.

Achievement strategies are employed when the learners faced the problem and to
develop an alternative plan in order to achieve the original goal. Achievement strategies are
divided into two sub classes which are compensatory or non-cooperative strategies and
retrieval strategies. The compensatory strategies involve replacing the original plan with a
strategic one (word coinage and code switching); whereas, retrieval strategies occur when
the speaker retrieves the item required to achieve the original plan.

2.3 Bialystok’s (1990) Classification
Bialystok (1990) is also CSs’ researcher who focuses on psycholinguistic
perspective. Bialystok defines CSs as “all attempts to manipulate the limited linguistic system
in order to promote communication” (1990, p. 102). In other words, she focuses on CSs used
when the learners are encountered with linguistic difficulties. She differently categorizes CSs
from other researchers. She attempts to develop a psychological system of CSs classification,

which is based on cognitive theory of language processing.

Table 3 Bialystok (1990) classification of communication strategies

Main categories and sub-categories

1. L1-Based-strategies
a) Language switch: inserting of a word or phrase from another language
b) Foreignizing: some TL modification is applied to the L1 term
c) Transliteration: some literal translation of a phrase is used
2. L 2-Based-strategies
a) Semantic
b) Descriptive
¢) Word coinage
3. Non-language strategies
4. Analysis-based strategies

5. Control-based strategies
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Within the concept, Bialystok (1990) classifies CSs into five categories, namely, L1-
Based-strategies, L2-Based-strategies,non-language strategies, analysis-based strategies,
and control-based strategies. Considering the L1-Based-strategies, language switch and
literal translation are similar to Tarone’s (1980) form of borrowing or conscious transfer. In
terms of L2-Based-strategies, sub-category semantic is related to Tarone’s approximation;
description is similar to Tarone’s circumlocution, and word coinage is like Tarone’s description.
Another three sub-types of CSs are the non-language strategies, analysis-based strategies,
and control-based strategies. An analysis-based strategies try to “convey the structure of
intended concept by making explicit relational defining feature” (Bialystok, 1990, p. 133).

2.4 Dornyei and Scott’s (1997) Classification

Dornyei’s and Scott (1997) categorize communication strategies based on the
work of Varadi (1973), and (Faerch & Kasper, 1980; Tarone, 1980). Dornyei and Scott (1997)
classify the CSs into three principal categories namely; the avoidance or reduction

strategies,the achievement or compensatory strategies, and the time-gaining strategies.

Table 4 Dornyei and Scott’s (1997) classification of communication strategies

Main categories Sub-categories
1. Avoidance a) Massage abandonment: leave a message unfinished because of
strategies language difficulty

b) Topic avoidance: avoiding talking about a topic because of vocabulary or
structure difficulty

c) Circumlocution: describing the properties of the target object or action

d) Approximation: using an alternative lexical item which shares semantic
features with the target word

e) Use of all-purpose words: extending a general, ‘empty’ lexical item to
contexts where specific words are lacking

f) Word coinage: creating non-existing L2 word by applying a supposed L2
rule to and existing L2 word

g) Use of non-linguistic means: mime, gesture, facial expression, or sound
imitation

h) Literal translation: translating literally a lexical item, idiom, compound

word, or structure from L1 to L2
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Table 4 (cont.)

i) Foreignizing: using a L1 word by adjusting it to L2 phonology
j) Code switching: using a L1 word with L1 pronunciation or a L3 word
with L3 pronunciation while speaking in L2

k) Appeal for help: asking for aid from the interlocutor either directly or

indirectly
3. Time-gaining Use fillers or hesitation devices- using filling words or gambits to fill
strategies pauses and to gain time to think

In avoidance or reduction strategies, the learners attempt to alter, reduce, or
abandon their intended message. There are two sub-categories in avoidance strategies,
namely, message abandonment and topic avoidance. The former involves learner try to
leaves message unfinished because of language difficulties. In the latter, topic avoidance is
avoiding talking about the topic because of vocabularies or structure difficulties. However,
these two strategies may not be help learners to study foreign language because when they
encounter with message or vocabulary obstacles, they may be silent which make them miss
the real goal in classroom activities, particularly the low proficiency learners who usually used
the avoidance strategies because of their serious deficiency for the target language.

On the contrary, the achievement strategies involve the compensation for missing
knowledge. Dornyei and Scott (1995) identify the achievement strategies into the nine sub-
types include; the circumlocution, word coinage, foreignizing, approximation, literal
translation, appeal for help, use of non-linguistic means, use of all-purpose words, and code
switching strategies. Time-gaining strategies are different from other strategies because they
are used for keeping the channel of communication open rather than substitution for missing
language. It may provide learners with the sense of security in the L2 (English) by giving

them more time to think in the target language.

The Theoretical Framework for the Study
The perspectives of communication strategies highlighted previously shed the light
on this current study which aims at investigating the communication strategies coined by the

EFL learners. The theoretical framework for this current study is underpinned the perspective
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of communicative strategies (CSs) presented by Dornyei and Scott (1997) and Tarone (1980).
There are many justifications to select this useful theoretical framework. First of all, it includes
strategies used by both of the speaker and listeners. It is not simply those used by only the
speakers. In addition, the taxonomy is created by including well-known strategies or sub-
categories, studies on repair, negotiation of the meaning, and hesitation phenomena, as well
as lesser known communication strategies, and also three principal categories of CSs
including; avoidance strategies, the paraphrase strategies, the borrowing strategies, and the
time-gaining strategies as identified by Dornyei and Scott (1997), and Tarone (1980) as
Table 5:

Table 5 The theoretical and analytical framework for the current study

Main categories Sub-categories

1. Avoidance or reduction strategies (Dornyei and 1.1 Message abandonment

Scott, 1997; Tarone, 1980) 1.2 Topic avoidance
2. Paraphrase (Tarone, 1980)/ Achievement or 2.1 Circumlocution
compensatory strategies (Dornyei and Scott, 2.2 Approximation
1997) 2.3 Word coinage

2.4 Use of all-purpose words

3.Borrowing strategies (Dornyei and Scott, 1997; 3.1 Literal translation
Tarone, 1980) 3.2 Foreignizing
3.3 Code switching
3.4 Appeal for assistance/help

4. Time-gaining strategies (Dornyei and Scott, Use fillers or hesitation devices- using filling
1997) words or gambits to fill pauses and to gain time
to think

Avoidance strategies or reduction strategies are the attempt to avoid the
communication’s problems. According to Ellis’s (2002) study, avoidance strategy sometimes
was the result of first language transfer as the learners sometimes avoided the use of English
structure due to their native languages not containing such structures. Avoidance strategies
were divided into two sub-types namely massage abandonment and topic avoidance. Topic

avoidance occurs “when learner simply does not talk about concepts for which the vocabulary



20

or other meaning structure is not known,” whereas the message abandonment occurs “when
the learner begins to talk about concept but is unable to continue because of lack of meaning
structure, and stops in mid-utterance” (Tarone, 1980, p. 429). Based on Dornyei’s (1995)
study, topic avoidance provided the learners with “a sense of security in the L2 by allowing
them room to manoeuvre in times of difficulties” (p. 180). The name of ‘Avoidance strategies’
is chosen in this current study as the EFL learners employed when they are unable to keep
the communicate flow.

The second main type of CSs is Paraphrase or achievement strategies which
are used to compensate for an L2 word that is not known. Paraphrase strategies are able to
solve the students’ communication’s difficulties possibly caused by “their linguistic deficits,
particularly vocabulary and pronunciation” (Konchiab, 2015, p. 220). They can be divided
into five sub-types: the circumlocution, approximation, word coinage, use of non-linguistic
means, and use of all- purpose words. For circumlocution, it is used when learners describe
the characteristics of the object instead of using appropriate target language structure. This
strategy is aimed to describe the duty, purpose, functions, characteristics or examples of the
object when learners lacked of the appropriate target language (Tarone, 1980). This was in
line with Dornyei’s (1995) study that circumlocution was the strategy used by learners when
they wanted to describe something that could not find the right word or phrase to use by
paraphrasing it. With regard to approximation, it is used when language user recognizes that
the target language vocabulary is incorrect, the user will use the similar words or synonym
to satisfy the speaker. Moreover, word coinage is used when language user makes up a
new word in order to communicate a desired concept. In addition, use of non-linguistic means
is a nonverbal strategy which is used in place of a meaning target word. For use of all-
purpose words, learners use a general, empty lexical item to contexts where specific words
are lacking. Dornyei (1995) pointed out that use of all-purpose words was employed to
“extend a general, empty lexical item to the context” (p. 58). In this present study, the
‘Paraphrase strategy’ is applied in order to refer to this group of CSs.

Another type of CSs is Borrowing strategies which are divided into four sub-
categories including the literal translation, foreignzing, code switching, and appeal for help.

The literal translation strategy is used to translate word to word from another languages.
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Literal translation involved transiting lexical items from Thai to English word by word.
Kaweera (2013) mentioned that EFL learner’s errors result from the word for word translation
strategy or thinking in mother tongue language. This echoes the work of Chanawong (2007),
the dependence on the first language is helpful for the EFL learners when they encountered
communication’s difficulties. In addition, foreignzing is used when the language users speak
L1 word by adjusting it to L2 accent. The major problem of the EFL learners employed these
strategies may be because these learners did not know how to pronounce the word in English
(Meriem, 2015). Moreover, the code switching means using the L1 word with L1
pronunciation or L3 word with L3 pronunciation instead of using L2. According to Eldridg
(1996, p.303), code-switching was “a natural and purposeful phenomenon, which facilitates
both communication and learning”. The last sub-strategy is the appeal for help which learner
uses this to ask for correct term or structure. According to Wei (2011), the appealing for help
was a straight strategy of asking for questions, help or repetition from the expert.

The last main type of strategy is Time-gaining strategies. They are different
from other strategies because they need to gain more time and to keep the communication
channel at times of difficulty. Based on Dornyei and Scott (1997) study that these strategies
are not applied to compensate for the vocabulary deficiency but rather to help learners to
gain more time to think and maintain their communication with the other listeners. In the
context of EFL, Dornyei (1995) mentioned that the time-gaining strategy “may provide the
students with the sense of security in L2 by giving them time to think in times of the difficulty”
(p.80). Interestingly, Kongsom (2009) recommended that the EFL learners should be taught
by using the time-gaining strategy which was long fillers such as ‘I see what you mean’,

‘To be honest’, and ‘Hang on’ in order to keep the conversation flowing.

Previous Studies on Communication Strategies

Recent studies in communication strategies have dealt with new issues related to
the communication strategies pedagogy and learning. For example, Binhayeearong’s (2009)
study showed that the EFL learners applied the compensatory strategies more frequently
than avoidance strategies. In addition, the CSs used by high school English language learners

in the multilingual classrooms were also investigated (Spromberg, 2011). In the study, the
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twenty-five high school English language learners were observed in their own classrooms in
New York City public school while they worked in small groups. All observations were video
recorded and were then transcribed. The findings showed that the participants mostly used
confirmation, asking for clarification, and response.

Moreover, Preedatawat’s (2009) study also aims to examine the communication
strategies of international undergraduate students in Bangkok when speaking English in real
situations. Her research employed questionnaires and semi-structured interviews as research
tools to collect data. The subjects consisted of 400 undergraduate students in four universities
in Bangkok. The results showed that the majority of the students used 1) Circumlocution at
the most, 2) Self-repair, 3) Approximation, 4) Smurfing and 5) Appeal for help. Interestingly,
the students occasionally used achievement strategies more than reduction strategies.

Furthermore, Kongsom’s (2009) investigated the impact of teaching CSs on Thai
engineering undergraduate learners’ CSs use and strategic competence. The fifty-seven
engineering undergraduate learners were taught in ten communication strategies for ten
weeks and responded to self-report communication strategy questionnaire before and after
the communication strategy instructions. Data were collected using a self-report CSs
questionnaire, four speaking tasks, and a rating form indicating the levels of strategic
competence. The findings showed that the instructions in the use of ten CSs had positive
influence on learners’ reports of the use of those strategies. The participants successfully
transferred all ten taught communication strategies.

A study of Wei (2011) revealed relationship between Chinese learners’ opinions
toward the use of communicative strategies and the reported frequency of using them in
actual communication. The forty Chinese learners were selected randomly to participate in
this investigation. These EFL learners were divided into two different groups according to
their different levels of language proficiency. The main methodology of the essay are two
questionnaires and an interview. The result showed that the EFL learners’ attitude toward
CSs has some influences on the use of communication strategies. The learners often used
reduction strategies and seldom used the achievement strategies

With regard to Malasit’s (2012) study, purpose of the study was to investigate

communication strategies use and the effects of task types and the English proficiency by
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Mattayom 3 studying English program at Joseph Upatham School. The participants were 30
classified into three group including, high, middle, and low. The finding showed that the most
frequently used CSs was the time-gaining strategies. Regarding to the high proficiency
learners, message abandonment was used by leaving a message unfinished and switching
to another related topic to keep the conversation going rather than stopped the conversation
or keeping silent without any response. With regard to intermediate learners, they attempted
to apply the circumlocution by describing the characteristics of properties refer to the target
lexical terms. In terms of time-gaining strategy, they gave answer to their teacher by making
a repetitive use of fillers devices by starting “um.. like a very bad flood..um..like a”. For the
low English proficiency learners, topic avoidance was preferred to use among this group of
the learners. Moreover, they also involved more use of use of all-purpose words. This is
because they had limited the stock of vocabulary, so they tried to employ their available
repertoire of the English resources to express what they wanted to show. Most importantly,
the study show that the low proficiency learners also needed to gain some time to think by
saying ‘er’, ‘ah’, and so on.

In addition, Zhao’s (2013) study also examined communication strategies use by
814 tourism EFL learners in the Southwest China, as well as the relationship between CSs
use and learners’ gender, perceived language ability (good, fair, and poor), exposure to oral
communication in English, and attitude towards English speaking and English language. The
questionnaire and the semi-structured interview were the main methods used to collect data
for his study. The results showed that EFL learners mostly employed time-gaining strategy
when they encountered with lack of English structure knowledge. Furthermore, significant
variations were found in relation to learners’ attitude towards English speaking and English
language, and significant variations were not found with the reference to the learners’
gender, perceived language ability and exposure to oral communication in English.

Moreover, Wahyuni (2013) investigated the L2 speaking strategies used by the
Indonesian EFL tertiary learners. The study addressed what strategies the EFL learners used
in relation to L2 and speaking proficiency, as well as gender; how the learners used the
strategies; and why they used strategies in specific ways. This study was conducted by using

a mixed method approach, with a questionnaire, a proficiency test, a documents recording,
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a speaking learning diaries, and interviews as the data collection instruments. The study
demonstrated that the learners used a wide range of strategies that spread over six strategy
groups, favoring metacognitive strategies. Furthermore, the result showed that speaking
proficiency and gender significantly affected the use of affective strategies only. The study
also showed that the learners used strategies consciously, confidently, and persistently
because of usefulness of the strategies or pleasure in using them.

Furthermore, Reungnam (2014) also examined the communication strategies use
by the Mattayom 3 learners at Nawamintrachinuthit Satriwittaya 2 School. There were 240
participants who were asked to complete the questionnaires. The findings revealed that most
frequently use time-gaining strategies while the most useful strategy to develop English skill
was appeal for assistance. Interestingly, Reungnam’s study revealed that code-switching,
foreignizing, and word coinage were less useful for the EFL learners since they combined
both Thai and English in communication, so it was hard for the EFL learners to practice L2
effectively.

In addition, Uztosun and Erten (2014) also studied the communication strategies
employed by the Turkish EFL learners and aimed at revealing their relationship between
language proficiency and the use of CSs. The finding illustrated that the participants use
particular strategies such as ‘use of fillers’, ‘self-repair’, and ‘self-repetition’. The proficiency
level was not found as a factor influencing learners’ strategy choice but significant differences
were found in three strategies which are the ‘message reduction’, ‘topic avoidance’, and
‘mime’.

Lastly, Konchiab (2015) conducted the study to develop communication strategy
instruction to enhance Thai tourism learners’ English oral communication performance. The
participants of this study were 24 fourth-year tourism learners, who participated in different
aspects of the voluntary short course of the communication strategies, at a public university
located in the northern part of Thailand. The findings showed the eight key communication
strategies that could be taught for tourism learners including circumlocution, approximation,
the literal translation, the self-repair, lexicalized fillers, direct appeals for assistance, and

modified interaction strategies. Moreover, it seemed that high proficiency learners tried to
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use more communication strategies or tried to use the available resources to express what
they wanted because of their larger stocks of vocabulary lists.

However, previous studies have not focused these CSs as in—-depth information.
The gap of the study is that the research of communication strategies (CSs) employed by
Thai EFL tourism learners has been less emphasized. The previous studies seem to use
unvaried research designs, therefore it is not easy to gain rich data which may provide in-
depth picture of communication strategies used by EFL learners. Therefore, the present study
aims to investigate the kinds of communication strategies used by EFL learners during
communication activities in EFL tourism classrooms and to examine how different practices
of CSs use among EFL learners with different levels of English proficiency. Moreover, this

current study also finds out what EFL learners’ opinions towards the use of these CSs.

Conclusion

To sum up, this chapter reviews the literature relevant to the study. Significant
theoretical perspectives related to the present study are uncovered in four major topics
namely; the communication strategies in second language learning, the communicative
competence, the communication strategies, as well as the previous studies. The next chapter

will present the research methodology used in this study



CHAPTER I

RESEARCH METHODOLOGY

Introduction

This chapter presented research methodology used in the study. The purposes of
this study were to examine what kinds of communication strategies that EFL learners used
during communication activities in the EFL tourism classrooms and to investigate whether the
individual differences of the EFL learners related to their use of the communication strategies.

Therefore, mixed-method research approach was used in this study.

The Research Design

A mixed-method research was employed in order to gain both of qualitative and
quantitative data in the present study. The mixed method was “the type of research in which
a researcher or team of researchers combines elements of the qualitative and quantitative
research approaches for purposes of breadth and depth of understanding and corroboration”
(Johnson, Onwuegbuzie, and Turner, 2007, p. 123). Firstly, to obtain the quantitative data,
the questionnaires were used to explore the communication strategies used by Thai EFL
tourism learners. Furthermore, Fundamental English and Developmental English grades were
designed to divide the participants into three groups namely; high, intermediate, and low
proficiency. In terms of the qualitative data, the semi-structured interview and the non-
participant observations were employed in order to collect an in-depth data. Lastly, all data

was analyzed based on research questions.

The Participants

The participants of this study were forty-five second year learners majoring Tourism
and Hospitality. They were required to complete questionnaires during engaged in the EFL
classrooms at the University of Phayao. These participants were grouped into three levels
including; high, intermediate, and low English proficiency level, by using the Fundamental

English and Developmental English grades in the first year. The EFL learners who had grade
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between 3.5-4.00 were categorized as ‘high English proficiency learners’. The ‘intermediate
English proficiency learners’ were grouped from their grade between 3.00-3.49, while the
EFL learners who had grade between 2.59 or below were divided into the ‘low EFL English
proficiency learners’. Moreover, the reason why the second year EFL learners were chosen
as the participants in this current study was they were more developmentally ready and
educationally prepared to examine in this research. They were selected to take part in
questionnaire, semi-structured interview, and the observations. All of participants were
chosen respectively by purposive sampling because “it allows the researcher to home in on
people or events which there are good grounds for believing will be critical for research”

(Denscombe, 2014, p. 17).

The Instruments

The instruments used for the data collection in this study included questionnaire,
observation forms, and a semi-structured interview.

1. The Questionnaire (see Appendix A)

To collect quantitative data, researcher developed questionnaire consisting of
two parts. The first part contained of two sub-sections. The first section aimed to ask the
participants demographic data such as grades, age, gender, and number of years studying
English. The second section contained questions to elicit information about the participants’
use of communication strategies (CSs). A five-point Likert Scale was utilized to evaluate
participants’ level of frequency in use of communication strategies. The overall participants
were asked to check the number of frequency which most suitable to their actual situation
when they encountered during participated in L2 communication activities (1 = never, 2 =
hardly, 3 = sometimes, 4 = usually, 5 = always). The mean frequency score of strategy use
of any categories or items was valued from 0.80 to 1.60 as ‘never’, from 1.61 to 2.40 as
‘hardly’, from 2.41 to 3.20 as ‘sometimes’, from 3.21 to 4.00 as ‘usually’, and from 4.01 to
5 as ‘always’. The mean frequency score of strategy use of any categories or items was
valued from 0.80 to 1.60 as ‘never’, from 1.61 to 2.40 as ‘hardly’, from 2.41 to 3.2 as

‘sometimes’, from 3.21 to 4.00 as ‘usually’, and from 4.01 to 5 as ‘always’.
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In this study, the researcher proposed 20-items adapted from Preedatawat (2009)
in order to evaluate the second-year learners’ communication strategies use. Each question
was presented in Thai language in order to reduce the misunderstanding of questions’
meaning. To ensure reliable and valid questionnaires, the supervisor and the co-supervisor
helped to suggest and eliminate the irrelevant items. In addition, all of question items were
examined by the three experts in order to determine whether all question items in the
questionnaire were appropriate. In addition, the three experts gave comments for the
questionnaire improvement. Their rating was analyzed based on Index of Item Objective
Congruence (I0C) by using mean and standard deviation. The result of the analysis was
those of all 20 five-scale items got higher than 0.5 (see Appendix E), so these items could
be used to collect quantitative data in the study. After the drafted questionnaire was analyzed
and revised according to the feedback from the experts, it was tried out with 20 second -
year tourism major students who were not in the sample of the study. They were checked
on their understanding i.e., the language and clarity of questions in the questionnaire. Finally,
the questionnaire was employed as one of the research tools in the current investigation.

2. The Non-Participant Observation (see Appendix B)

The non-participant observation was designed to examine how the learners used
communication strategies (CSs) in different English proficiency levels. The reason for selecting
observation as a main technique for data collection in this present study was because it is
used “when an activity, event, or situation can be observed firsthand, when a fresh
perspective is desired, or when participants are not able or willing to discuss the topic under
study” (Merriam, 2009, p. 119). Both audio and video recordings and in class observations
were conducted by researcher. The purpose of audio and video recordings and the in class
observations was to elicit the qualitative data through verbal strategies the EFL learners use
while attempting to communicate English in the EFL classroom. The six learners, two from
each of the high, intermediate, and low proficiency group, were purposively selected to be
observed. A five-Likert scale, ranging from never (scale 1) to always (scale 5), was used to
evaluate the frequency of EFL learners’ behaviors of the communication strategies. To ensure
the reliable and the valid observation schedule, the researcher constructed each items to

ensure that the content was relevant to the purposes of the study. The observation items
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were examined and verified by the supervisor and three experts. The researcher role was
as non-participant observer. The non-participant observation means “conducting an
observation without participating in the activities or events from a distance” (Hennink, Hutter,
and Bailey, 2013, p. 185). In or der to gain the principal data, the audio recording were
used, and the transcribed verbatim to examine what kinds of communication strategies of
the Thai EFL participants. The video recording was designed for backup and adjunct to data
when researcher requires more information of the EFL participants’ behaviors. However, the
video recordings were conducted to record the classrooms and were not focused on the
individual participants. There were no evidences of “use of nonlinguistic means”, thereby this
study only aimed at investigating the communication strategies through spoken language
3. The Semi-Structured Interview (see Appendix C)

The interview also used as an important technique in this current study since
they “represent the very different way of understanding human experience, regarding
knowledge as generated between people rather than as objectified and external of them”
(Hyland, 2003, p. 254). The semi-structured interview which adapted from Preedatawat
(2009) was employed in this study by asking all forty-five participants with the same set of
questions in same order. This was because it provided a space for the EFL participants to
share the ideas and responses to all of questions. Moreover, the questions allowed the
participants to express their personal thoughts and provide some comments, suggestions,
and opinions on a given topic. The researcher expected to elicit some useful information
involving CSs which may not be found in the questionnaire, so interviewing was able to find
out the in—-depth data.

The five questions were designed based on the research questions which aimed
to investigate communication strategies used among EFL tourism learners, and to examine
the relationships between the individual differences of English proficiency and communication
strategies used. Though the questions were predetermined, the interviewer had an option
to vary the questions based on learners’ responses. The Thai language was employed in the
interview in order to obtain clearly information from the EFL participants of this study. The
questionnaire items were examined and checked by the supervisor, the co-supervisor, and

three experts.
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The Data Collection

The data of this current study was collected from the English for Communication
classrooms at the University of Phayao, Thailand. Moreover, the language use for giving the
instructions in the EFL classrooms were in English language. In addition, the EFL classroom
activities were emphasized on both of knowledge-based and activity-based teaching. There
were five steps of data collection as following:

First, EFL participants were asked to sign consent forms. To ensure confidentiality
of the participants, the pseudonyms were used and all data were collected and stored
accessible only to the researcher. To conduct this research, the EFL participants had a right
to withdraw at any time without prejudice and without providing any reasons. Second, to
obtain the quantitative data, open-ended questionnaires were distributed to all forty—five
second year learners. The total time to complete the questionnaires was approximately 10
to 15 minutes. The questionnaire was designed into both of English and Thai versions to
collect data of the participants’ communication strategies use.

Second, the overall participants were divided into three levels; two high, two
intermediate, and two low proficiency learners by using their Fundamental English and
Developmental English grades in the first year. The six of participants were observed three
weeks continually. They were chosen randomly to sit in groups of five people and can talk
with classmates or the teacher naturally. Moreover, the six audio recording devices were
distributed to the six participants in order to record what actually happened in classrooms
regarding to the use of communication strategies. The video recording was also employed
for a backup and adjunct to data when the researcher required more information of
participants’ verbal communication behaviors. However, researcher did not analyze data
from video recording and nonverbal communication strategies as explained in the sub-
heading 3.4.2. The Non-Participant Observation (page 35). Additionally, the observation time
was approximately three hours in class per week. The researcher played a role as a non-
participant observer who sat behind the classrooms and did not involve any activities in
classroom.

Third, after the completion of observation, the researcher conducted the interview

which revealed the participants’ opinions of the effectiveness of each type of CSs. The six
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participants who were categorized into three levels; two high, two intermediate, and two
low learners, were selected to take part in the semi-structure interviews in the week after
the last observations. Therefore, there were three times of interview with three groups and
each of times was taken approximately 15-30 minutes. The semi-structured interviews were
from individual face-to-face conversations with the EFL participants. They were held in a
quiet room which provided a comfortable environment for them. At the end of interview,
each interviewee was asked whether they have any comments or opinions to add to the
interview that was not addressed by any of the questions or their responses. This was to
avoid a situation where the interview failed to cover some important issues. Lastly, all the
interviews of this current study were recorded by audio recorders and then transcribed. After
that transcriptions were translated from Thai to English, the transcriptions will be sent out to

participants to check and verify before analyzing the data.

Data Analysis

The present study analyzed the data from questionnaires by using Mean () and the
Standard Deviation (S.D.). A five-point Likert scale was used to score the participants’ level
of agreement in terms of their CSs use. The levels were shown as follows:

5 = Always (100%)

4 = Usually (75%)

3 = Sometimes (50%)

2 = Hardly (25%)

1 = Never (0%)

In addition, the data from audio recordings was transcribed to examine the
differences of communication strategies use. Transcription conventions used in the analysis

of communication strategies use are provided as follows:

Regular Utterances in English produced by the Thai EFL learners
Bold reqular Communication strategies applied by the Thai EFL learners
Italic Utterances in Thai produced by the Thai EFL learners
(Parentheses) Translation from Thai to English

(...) A pause during the conversation
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[Bracket] Information added by the researcher

| (Interlocutor) Stand for the teacher

Trustworthiness of the Data

The most significant concerns in this study were the issues of reliability and validity
in qualitative research. When conducting quantitative and qualitative research it is important
to ensure reliability and validity in an ethical manner (Merriam, 2009). In order to enhance
data reliability, the data in this study were collected from the EFL students repeatedly and
continually for three weeks as they participated in the EFL classroom. Moreover, in order to
ensure the consistency and reliability of the data, this study also used multiple methods
including participant observations, semi-structure interviews, and questionnaire. As Cohen et
al. (2007) mentioned multiple of data sources and data collection strategies “can assist the

researcher to generate reliable evidence” (p. 403).

Conclusion

To sum up, this chapter depicted the methodological framework for this current
study, suggesting that the mixed-method approach was the approach that best addressed
the research problems. The instruments used for data collection in this study included open-
ended questionnaires, non-participant observations and semi-structured interview. The
questionnaires were used to investigate communication strategies used by the EFL learners
during communication activities in EFL tourism classrooms. Moreover, observations were
designed to examine how learners use CSs in different English proficiency levels. Lastly, the
two semi-structured interview questions were also employed in this study by asking all EFL

learners. The whole results are presented in a more detailed way in the next chapter.



CAPTER IV

RESULTS

Introduction

This chapter aimed to describe the research results of the mixed-method study at
the four different levels of data analysis, which are: 1) general information of subjects 2)
overall use of communication strategies (CSs); 3) use of individual CSs; and 4) the opinions
toward CSs. The comparisons of the frequency of communications were employed by forty -
five participants, the second year EFL learners majoring Tourism and Hospitality. These EFL
learners enrolled in English for Communication at the University of Phayao, Thailand. The
percentages and holistic mean scores obtained through the communication strategies
questionnaires are determined. In addition, non-participant observations were designed to
examine how the EFL learners at different English proficiency levels used CSs, and semi-
structured interview which revealed learners’ opinions towards effectiveness of each type of
CSs was also analyzed. The results were presented based on quantitative data and

qualitative data as following:

The Subjects’ Information

Table 6 Distribution of the subjects according to gender

Gender Frequency Percentage
Male 16 35.6%

Female 29 64.4%
Total 45 100%

Table 6 illustrated the entire number of subjects was 45 learners. The majority of
the subjects was female, 29 female subjects or 64.4%, and 16 male subjects or 35.6%

respectively



34

Table 7 Distribution of the subjects according to age

Age Frequency Percentage
19 13 28.9%
20 25 55.6%

21 6 13.3%
22 1 2.2%
Total 45 100%

Table 7 revealed that the most of EFL learners were 20 years old and accounted
for 55.6%. In addition, 28.9% of the respondents were aged 19 years old. Moreover, 13.3%

of the EFL learners were aged 21 years old, and 2.2% were aged 22 years old respectively

Table 8 Distribution of the fundamental grade

Grade Frequency Percentage
A 2 4.4%
B 2 4.4%
B+ 3 6.7%
C 12 26.7%
C+ 8 17.8%
D 8 17.8%
D+ 7 15.6%
F 2 4.4%
W 1 2.2%

Total 45 100%

It was shown in Table 8 that the highest percentage pointed at 26.7% for EFL
respondents who had the Fundamental grade at C, followed by 17.8% for learners who had
Fundamental grade point C+ and D, and 15.6% for grade D+ respectively. In addition, the
EFL respondents who got grade A, B, and F were covered at 4.4%, and lastly 2.2% for

learners who got grade W.
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Table 9 Distribution of the developmental grade

Grade Frequency Percentage

A 3 6.7%
B 7 15.6%
B+ 5 11.1%
C 12 26.7%
C+ 6 13.3%
D 5 11.1%
D+ 4 8.9%
F 3 6.7%

Total 45 100%

From Table 9, it showed that the majority of EFL learners who had a Developmental
grade at C was pointed at 26.7%, followed by 15.6% for EFL learners who got grade B, and
13.3% for learners who got C+. Moreover, 11.1% was illustrated for EFL respondents who
had grade point at B+ and D. Lastly, the Thai EFL learners who got Developmental grade at

A and F were covered the same percentage at 6.7%

Table 10 Distribution of the time spend in study English per week

Time Frequency Percentage
>2 hours 24 53.3%
Between (2-3 hours) 15 33.3%
Between (4-5 hours) 6 13.3%

Total 45 100%

With regard to Table 10, it presented that most of EFL learners spent time to study
English below 2 hours per week (53.3%). In addition, 33.3% were shown for EFL learners
who take 2-3 hours for studying English per week, followed by 13.3% for who spent 4-5

hours respectively.
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Answer to Research Question 1: What kinds of CSs do the EFL learners use during
communication activities in EFL classrooms?
1. The kind of communication strategies used by the EFL learners

In this section, simple statistical methods were employed to analyze the data
obtained from forty-five learners through the communication strategy questionnaires. The
frequency of strategy use was indicated on a five-point Likert Scale, ranging from 1 to 5,
namely. ‘Never’ valued as 1, ‘Hardly’ valued as 2, ‘Sometimes’ valued as 3, ‘Usually’ valued
as 4, and ‘Always’ as 5. The mean frequency score of strategy use of any categories or
items was valued from 0.8 to 1.6 as ‘never’, from 1.61 to 2.4 as ‘hardly’, from 2.41 to 3.2
as ‘sometimes’, from 3.21 to 4.0 as ‘usually’, and from 4.01 to 5 as ‘always’. The overall
communication strategies employed by the EFL learners are illustrated in terms of frequency

of occurrence are presented in Table below.

Table 11 The overall use of communication strategies by the EFL learners

Categories of CSs Mean Standard Deviation  Frequency Category
1. Avoidance strategies 3.22 0.34 usually
2. Paraphrase strategies 3.29 0.36 usually
3. Borrowing strategies 3.38 0.33 usually
4. Time-gaining strategies 3.79 0.62 usually
Total 3.42 0.26 usually

Table 11 presented the frequency of the CSs used by the EFL learners to show the
overview of the EFL learners’ use of communication strategies. When considering the mean
rating of overall use of CSs, most of the EFL learners normally employed Time-gaining
strategies (X = 3.79), followed by Borrowing strategies (X = 3.37), Paraphrase strategies

(X = 3.29), and Avoidance strategies (X = 3.28) respectively as reported in the ‘usually’ level.
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Table 12 The overall use of avoidance strategies by the EFL learners

Avoidance Strategies Mean Standard Deviation  Frequency Category
1. Topic avoidance 3.03 0.25 Sometimes
2. Message abandonment 3.40 0.35 Usually

Total 3.22 0.34 Usually

As shown in Table 12, it was found that Message abandonment mostly employed
by the EFL learner (X = 3.40) in the ‘usually’ level, followed by the Topic avoidance (X

= 3.03) in the ‘sometimes’ level.

Table 13 The overall use of paraphrase strategies by the EFL learners

Paraphrase Strategies Mean Standard Deviation  Frequency Category
1. Circumlocution 3.25 0.13 Usually
2. Approximation 3.33 0.33 Usually
3. Word coinage 3.06 0.39 Sometimes
4. Use of all-purpose words 3.50 0.53 Usually
Total 3.29 0.36 Usually

Regarding to Paraphrase strategies shown in Table 13, it illustrated that Use of
all-purpose words were commonly used the most by EFL learner (X = 3.50) in the
‘usually’ level, followed by Approximation (X = 3.33), Circumlocution (X = 3.25), and

Word coinage (X = 3.06) respectively.

Table 14 The overall use of borrowing strategies by the EFL learners

Borrowing Strategies Mean Standard Deviation Frequency Category
1. Literal translation 3.69 0.25 Usually

2. Foreignizing 2.96 0.22 Sometimes

3. Code switching 3.33 0.21 Usually

4. Appeal for help 3.52 0.12 Usually

Total 3.38 0.33 Usually
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With regard to Borrowing strategies, It was obvious that Literal Translation was
commonly employed the most for avoiding communication problems by the EFL learners
shown in the ‘usually’ level (X = 3.69). In addition, Appeal for help was also covered at
mean score 3.52, followed by Code switching (X = 3.33), and Foreignizing (X = 2.69)

respectively.

Table 15 The overall use of time-gaining strategies by the EFL learners

Time-gaining strategies Mean Standard Deviation  Frequency Category
Time-gaining strategies 3.79 0.62 Usually
Total 3.79 0.62 Usually

Table 15 illustrated that Time-gaining strategy was required in order to help the
EFL learners keep the conversations going, and increase their English fluency. This strategy

seemed to be mostly employed by the EFL learners in the ‘usually’ level (X = 3.79).

Answer to Research Question 2: What are different practices of CSs use among
EFL learners with different levels of English proficiency?

As mentioned earlier, communicative strategies under the current study have been
grouped into four main categories including, 1) the Avoidance strategies; 2) the Paraphrase
strategies; 3) the Borrowing strategies and 4) the Time-gaining strategies. To answer the
research question 2, there were two general approaches to gather the result including the
quantitative results obtained from the questionnaire, and the qualitative results obtained from
the non-participant observations. Table below demonstrated the frequency of CSs use in the

four categories with different levels of English proficiency along with the standard deviation.

Table 16 The frequency use of CSs by EFL learners with different proficiencies

Categories High level group (N=4) Intermediate level group Low level group (N=19)
& types of (N=22)

CSs X S.D. Level )_( S.D. Level )_( S.D. Level
1. Avoidance 3.00 0.35 sometimes 3.15 0.01 sometimes 3.51 0.42 usually

strategies

2.Paraphrase 3.53 0.36 usually 3.36 0.28 usually 2.97 0.21 sometimes

strategies
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Table 16 (cont.)

Categories High level group (N=4) Intermediate level group Low level group (N=19)
& types of (N=22)

CSs )? S.D. Level )_( S.D. Level )? S.D. Level
3. Borrowing 3.35 0.45 usually 3.55 0.30 usually 3.23 0.22 usually
strategies
4. Time- 45 0.74 always 3.45 0.60 usually 3.42 0.58 usually
gaining

Total 3.60 0.64 usually 3.38 0.31 usually 3.28 0.36 usually

From the Table 16 above, it presented the frequency use of communication
strategies from the EFL learners with different levels of proficiency. To begin with the high
EFL learners proficiency, it showed that the time-gaining strategy was applied the most
(X= 4.5), and avoidance strategies (X = 3) were used at least. In addition, the
intermediate EFL learners preferred to use the borrowing strategies most frequently (X =
55), while avoidance strategies were employed at least (X = 15). In contrast, the low EFL
proficiency liked to utilize avoidance strategies the most (X = 51), and paraphrase

strategies were shown in the least (X = 2.97).

Table 17 The frequency use of avoidance strategies by the EFL learners with

different proficiencies

Avoidance High level group (N=4) Intermediate level group (N=22) Low level group (N=19)

strategies Mean S.D. Level Mean S.D. Level Mean S.D. Level

1. Topic avoidance 2.75 1.35 sometimes 3.14 0.93 sometimes 3.21 0.86 usually

2. Message 3.25 0.91 usually 3.15 1.12 sometimes 3.80 0.98 usually
abandonment

Total 3.00 1.12 sometimes 3.15 1.01 sometimes 3.51 0.91 usually

As shown in Table 17, the frequencies of communication strategies used by the
three group of English proficiency were illustrated clearly. Regarding avoidance strategies, it
was found that the high proficiency learers attempted to employ message abandonment
the most (X = 3.25) in the ‘usually’ level. This was similar to message abandonment strategy
that was also a common use by the EFL intermediate proficiency learners (X = 3.15) in the

‘usually” level. Interestingly, low proficiency learners tended to use message abandonment
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more extensively than the intermediate and the high proficiency learners (X = 3.80) in the

‘usually’ level.

Table 18 The frequency use of paraphrase strategies by the EFL learners with

different proficiencies

Paraphrase High level group (N=4) Intermediate level group Low level group (N=19)
Strategies (N=22)
Mean S.D. Level Mean  S.D. Level Mean  S.D. Level
1. Circumlocution 3.13 0.77 sometimes 3.38 1.06 usually 3.24 1.10 usually
2. Approximation 3.50 0.58 usually 3.55 0.85 usually 2.95 0.97  sometimes
3. Word coinage 3.50 0.58 usually 2.95 121 sometimes 2.74 119 sometimes
4. Use of all- 4.00 0.58 usually 342  0.96 usually 2.95 112 sometimes
purpose words
Total 3.53 0.62 usually 3.36 1.02 usually 2.97 110 sometimes

Paraphrase strategy was also utilized by the EFL learners in order to use

alternative linguistic items to compensate for communication gaps because of their

insufficient knowledge of lexical, grammatical, and phonological forms. These strategies

included the circumlocution, approximation, word coinage, and use of all-purpose words.

Based on the finding from Table 18 above, Use of all-purpose words was more frequently

used by the high proficiency learners (X = 4.00) in the ‘usually’ level which could be

concluded that they tended to use this strategy more extensively than the EFL learners

who had intermediate and the low proficiency level (X =3.42, and 2.95 respectively). With

regarding to approximation strategy, the ‘usually’ level occurred in the intermediate

proficiency (X = 3.55) the most. In addition, circumlocution strategy was employed the

most by the low proficiency learners (X = 3.24) in the ‘usually’ level.

Table 19 The frequency use of borrowing strategies by the EFL learners with

different proficiencies

Borrowing High level group (N=4) Intermediate level group (N=22) Low level group (N=19)
Strategies Mean S.D. Level Mean S.D. Level Mea S.D. Level
n
1. Literal translation 3.75 0.82 usually 3.91 0.75 usually 3.42 1.21 usually
2. Foreignizing 2.75 0.96 sometimes 3.18 1.29 sometimes 2.95 0.91 sometimes
3. Code switching 3.25 0.96 usually 3.56 0.98 usually 3.16 1.24 sometimes
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Table 19 (cont.)

Borrowing High level group (N=4) Intermediate level group (N=22) Low level group (N=19)
Strategies Mean S.D. Level Mean S.D. Level Mea S.D. Level

n
4. Appeal for help 3.63 0.96 usually 3.53 0.88 usually 3.40 0.98 usually
Total 3.35 0.91 usually 3.55 0.95 usually 3.23 1.03 usually

Regarding borrowing strategies as shown in Table 19, this category comprised of
four sub-strategies namely literal translation, foreignizing, code switching, and appeal for
help. It was obvious that the literal translation was commonly employed in order to avoid
communication problems by the three group of English proficiency shown in the ‘usually’
level. The intermediate proficiency learners had the highest rate of liberal translation used
(X =3.91), followed by the high and the low proficiency Thai EFL learners (X =3.75 and 3.42
respectively). Based on the foreignizing strategy, the Thai EFL learners in the three groups
‘sometimes’ employed this strategy. Furthermore, the code switching strategy was mostly
utilized by the intermediate learners and the high proficiency groups in the ‘usually’ level
(X = 3.56 and, 3.25 respectively). As illustrated in Table 6 above, interestingly, the appeal
for help strategy occurred in the ‘usually’ level with the mean score (3.63, 3.53 and 3.40)

by the high proficiency learners, the intermediate and low learners respectively.

Table 20 The frequency use of time-gaining strategies by the EFL learners

with different proficiencies

Time-gaining High level group (N=4) Intermediate level group Low level group (N=19)
strategies (N=22)
Mean S.D. Level Mean S.D. Level Mean  S.D. Level
Time-gaining 4.5 1.13 always 3.45 0.8 usually 3.42 0.90 usually
strategies
Total 4.5 1.13 always 3.45 0.8 usually 3.42  0.90 usually

Time-gaining strategy was required in order to help the EFL learners keep the
conversations going, and increase their English fluencies. This strategy seemed to be mostly
employed by the high learners group in the ‘always’ level (X = 4.5). Meanwhile, this

strategy was utilized the least by two groups of the EFL learners that were the intermediate
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level group (X = 3.45) followed by the low level group (X = 3.42) respectively which was
in the ‘usually’ level.
2. Different practices of communication strategies used by Thai EFL

learners

To gain more an in-depth data, following dialogues occurred how the EFL
learners used CSs as mediating tool in order to compensate the communication difficulties
during dialogic interactions in the Thai EFL classroom. Consequently, these perspectives of
communications shed light on role of CSs during communicative interactions which took
place while EFL learners were engaged in EFL classroom activities. Researcher observed
and transcribed utterances representing how each CS was employed by the high,
intermediate, and low proficiency learners. Therefore, findings were illustrated based on
the EFL learners with different level of English proficiency, as shown in the Table below.

2.1 The Use of Communication Strategies by the High Proficiency EFL

Learners

Table 21 The use of avoidance strategies by the high proficiency EFL learners

Extract Date Participant  Move Dialogue CSs

Category 1: Avoidance Strategies

1 0712/ Oven (0) 1 : Which pieces of kitchen equipment should you
16 buy for your kitchen?
2 O Um actually, I can’t remember, but | think it  Avoidance:
is many. Topic
3 I Okayl.many. Can you give me some examples? avoidance

4 O:  Aor..pot and pan. [laugh]
5 I Well, that’s good.

In this and the following conventions are used:

Regular Utterances in English produced by the Thai EFL learners
Bold regular Communication strategies applied by the Thai EFL learners
ltalic Utterances in Thai produced by the Thai EFL learners
(Parentheses) Translation from Thai to English

(...) A pause during the conversation
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[Bracket] Information added by the researcher
| (Interlocutor) Stand for the teacher

The Extract 1 above showed how the high proficiency EFL learner, Oven, entered
into dialogue with his teacher to share the ideas of utensils in the kitchen. At first, the teacher
initiated the dialogue by asking Oven with the aim at gaining some ideas of kitchen utensils
equipment. Oven later was unable to talk about concepts for which the vocabulary concerning
kitchen equipment. Therefore, he decided to use the avoidance strategies in a form of topic
avoidance to answer the question with his teacher. In other words, he tended to avoid talking
about this topic with his teacher by saying that “Um actually, | can’t remember, but | think
it is many.”(Move 2). However, the EFL teacher attempted to encourage the learners by
asking more examples. In so doing, the high proficiency EFL learner subsequently enabled

to continue the conversation in English with his teacher effectively.

Table 22 the use of paraphrase strategies by the high proficiency EFL learners

Extract Date Participant ~ Move Dialogue CSs

Category 2: Paraphrase Strategies

2 (30/11/16) Oven (0) 6 I:  Where did you go on last weekend?
7 O: | tour [travel] to Chiang Mai, Lamphun and Word
Lampang... err...with my teacher and friends. coinage
8 © Wow! That sounds great. What did you do
there?

9 O: | went to Wat Phra That Lampang Luang and

ride the horse car.

3 (07/12/16)  Oven (0O) 10 : When you say you put food there, what kind
of food and drink?

1 0: ltis...um... rice..and food for Thai people...It is
a...boiled egg.
12 I:  Boiled eqgg?
13 O:  Yeah and everything...everything to eat. Paraphrase:
Use of all-
purpose word
4 (09/12/16 Mummy 14 : What are the complaint of parents to Jason
(M) and Lisa?

15 M:  Err... Jason always turns off television
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Table 22 (cont.)

Extract Date Participant  Move Dialogue CSs

loudly...and... ah ...ah...Lisa making...no...put Paraphrase:

everything to the floor. Use of all-
16 © Can you explain more? purpose word

Ahh... for example she always.. put the dolls
17 M: on the floor.
18 l: Alright I got it.

With regard to paraphrase strategies, the high proficiency EFL learner just started
to share his vacation experience in Chiang Mai with his teacher. He entered the dialogue by
answering in that where he went to and what he did in Chiang Mai. As illustrated in the
paraphrase strategy employed by Oven, it can be seen that word coinage emerged at the
beginning of dialogue. Referring to extract 2, Oven misused an English word ‘tour’ (move 7)
instead of the verb ‘travel’. Nevertheless, the word he used to share semantic features which
were general idea and were able to be understood by his teacher. Moreover, as shown in
Extract 3, the high proficiency EFL learner engaged in the dialogue with his teacher to explain
his ideas of the signature foods of his family. Initially, when the teacher asked Oven what
kind of food and drink that his family always preferred to eat for dinner, Oven decided to
employ the English word ‘everything” (move 13) referring to those kinds of food. Due to the
lack of vocabulary resources, the use of all-purpose word strategy, which is the word
‘everything’, was employed by Oven in this context. However, this may lead to unclear
message because the teacher may not understand what Oven really wanted to explain. In
the same vein, another high proficiency learner, Mummy, also applied paraphrase strategy
in a form of use of all-purpose words to convey her ideas. As illustrated in extract 4, Mummy
was asked to show her ideas from the listening of dialogue in the audio CD. The problems
was she could not remember to the words in that dialogue. To solve this problem, Mummy
attempted to use English words such as ‘making’ and ‘everything’ (move 16) to explain why
Jason and Lisa were complained by their mother. However, Mummy’s situation was different

from Oven’s in that she finally solved her problem by giving example to her teacher.
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Table 23 The use of borrowing strategies by the high proficiency EFL learners

Extract Date Name Move Dialogue CSs

Category 3: Borrowing Strategies

5 (16/12/16)  Mummy 19 I: What about your hometown in Sakonnakorn?
(M) 20 M: We have..er... dainosao [dinosaur in Thai Borrowing:
21 I accent]. Foreignizing

22 M:  Oh! Are you scared?

No, it’s just a statue.

6 (23/12/16)  Mummy 23 : Can you explain your close friend’s
(M) characteristics? Why do you love her?
24 O:  She like to get dress long and beautiful. We Borrowing:
like to share our problems together. That’s why Literal

I love her very much. translation

As can be seen from extract 5, borrowing strategy in a form of foreignizing was
required by the high proficiency learner. Mummy engaged in this dialogue with an aim to
present her hometown to the teacher. In this context, when Mummy was asked to expand
the ideas of her hometown, she attempted to choose Thai phonological accent ‘dainosao’
(move 20) instead of ‘dinosaur’ in English accent. Thereby, it seemed clear that Mummy
was more familiar with her first language rather than the second language (L2). Furthermore,
the dialogue in the Extract 6 above occurred at the beginning of English for communication
classroom. Initially, the teacher turned on the audio of friends’ dialogue. The EFL learners
then had to complete the test after they had listened for two times. After the EFL teacher
provided the test, the high proficiency EFL learners was required to explain her own close
friend’s characteristics and literal translation strategy was shown in this context. As illustrated
in the context, Mummy translated directly word by word similar to structure of a Thai noun
phrase as ‘dress long and beautiful’, instead of ‘long and beautiful dress’ (move 24). As she
struggled to convey the appropriate meaning of conversation, she was thus able to apply

the literal translation strategy during this context.
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Table 24 The use of time-gaining strategies by the high proficiency learners

Extract Date Name Move Dialogue CSs

Category 4: Time-gaining Strategies

7 (09/12/16)  Mummy 25 : What are the complaint of parents to Jason
(M) and Lisa?
26 M: Err... Jason always turns off television Time-gaining

loudly...and... ah ...ah...Lisa making...no...put

everything to the floor.

The extract 7 showed that the high English proficiency learners employed the
time-gaining in order to deal with communicative problems while communicating with the
English teacher. After Mummy was asked to show the idea of what are the complaint of
parents to Jason and Lisa, it can be seen that she needed more time to think and plan her
ideas by using these utterances such as ‘urr’ and ‘ah’ (move 26).

2.2 The Use of Communication Strategies by Intermediate Proficiency

EFL Learners

Table 25 The use of avoidance strategies by intermediate proficiency learners

Extract Date Name Move Dialogue CSs

Category 1: Avoidance Strategies

8 (14/12/16) Eye (E) 27 I:  Where did you go on weekend? What did
you do in there?

28 E:  Um....I go to Chiang Mai to see temple and

the zoo... and ...um... [Laugh] 1 don’t know. Avoidance:
29 I: Wow, what was your favorite thing at Chiang Message
Mai, and where would you like to have spent abandonment
more time?
30 E:  Ilike the zoo since many animals live there.

As shown in Extract 8, the dialogue occurred when the intermediate proficiency
EFL learner was asked to share her weekend experience and she could not continue her
conversation with the teacher. Thereby, Eye decided to utilize the Avoidance strategy using
the sub-strategy, message abandonment by saying ‘/ don’t know’ (move 28) to end the

conversation about the places she visited on the last weekend. In this situation, she



47

probably had no ideas to continue the conversation to talk about other places in Chiang
Mai in English. For this reason, Eye decided to employ the message abandonment strategy

to stop the dialogue in the mid-utterance with her teacher.

Table 26 The use of paraphrase strategies by the intermediate proficiency EFL

learners

Extract Date Name Move Dialogue CSs

Category 2: Paraphrase Strategies

9 (07/12/16)  Bamboo 31 I: What flowers best represents of your city?

(B) 32 B:  Err.. they have many beautiful Paraphrase :

colors..Ahh..they grow on the tree.[orchid]  Circumlocution
33 I: Ithink is it orchid?
34 B Yes..Yes [Laugh]

Regarding to paraphrase strategy shown in Extract 9, it presented Bamboo’s use
of circumlocution strategy to deal with his language difficulties. In this context, the teacher
initiated to narrate her city to the EFL learners in order to lead learners to describe their
hometown city. Bamboo then was the first person to volunteer to tell the flowers
represented his city. It seemed that Bamboo attempted to explain characteristics of orchid
(move 32). However, he was unable to find right word in English for ‘orchid.” Thereby, he
employed the circumlocution to solve the problem by explaining that “Err.. they have many

beautiful colors..Ahh..they grow on the tree”.

Table 27 The use of borrowing strategies by the intermediate proficiency EFL

Learners

Extract Date Participant ~ Move Dialogue CSs

Category 3: Borrowing Strategies

10 (02/12/16) Bamboo 35 : What is your favorite subject in this
semester?
36 B: .. [silent]
37 I:  The subject you like the most.

38 B:  Aor... Finance Krub (L1). [Thai ending style] Code switching

" (07/12/16) Eye (E) 39 I:  What is your complaint to your parents?

40 E: Again please. Appeal for help
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With regard to borrowing strategies, we can see that the intermediate proficiency
learner used code switching in order to compensate their communication difficulties. For
answering the teacher question concerning favorite subject, as shown in extract 10, Bamboo
said in Thai ‘Krub’ (move 38) or ending particles to show respect to the teacher and make
the conversation more flow and polite. As we can see, he switched the English language
(L2) into Thai language (L1) to show polite culture of Thai people. Moreover, entering into
the dialogue in Extract 11 presented Eye the opportunity to use borrowing strategies in a
form of appeal for help as a tool for asking help from her teacher. As can be seen, when the
teacher asked Eye question of what her complaint to parents but she was unable to answer
in English immediately. In particular, Appeal for Help strategy was preferably. Therefore, Eye
decided to ask her teacher to repeat the question by saying in English ‘Again please’ (move

40).

Table 28 The use of time-gaining strategies by the intermediate proficiency

EFL learners

Extract Date Participant  Move Dialogue CSs

Category 4: Time-gaining Strategies

12 (02/12/16) Bamboo 41 : What is your favorite subject in this
(B) semester?
42 B: ... [silent] Time-gaining
43 I: The subject you like the most.
44 B: Ah... Finance Krub. [Thai ending style] Time-gaining

Time-gaining strategy was one of the communication strategies used by the
intermediate learners as shown in the Extract 12. Bamboo initiated to keep silent when he
was not understand of teacher’s question in which what is his favorite subject (move 42).
Then, after teacher attempted to explain question to make clearer, he decided to employ
time-gaining strategy ‘Ah’ again in order to expand time to think before he talked (move
44).

2.3 The Use of Communication Strategies by the Low Proficiency EFL

Learners
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Table 29 The use of avoidance strategies by the low proficiency EFL learners

Extract Date Participant  Move Dialogue CSs

Category 1: Avoidance Strategies

13 (07/12/16) Aek (A) 45 I:  Why do your parents always complain you?
46 A: I'm Sok ka prok (dirty)...Aor...dirty in

common life... and..Yes. Avoidance:

47 I And how do you deal with these problems? Message

48 A: I'min a hurry to pick up my things. [Laugh] abandonment

With regard to avoidance strategies shown in extract 13 above, at the beginning
of the dialogue, the teacher initiated the lesson with the low proficiency EFL learner by
turning on the audio CD which contained the dialogues of the parents’ complaint. The
teacher later asked questions designed to lead EFL learners to participate in communication
activities. However, Aek could not transfer his ideas into English, he tried to solve this
communicative problem by saying Thai that “I’'m Sok ka prok. [dirty]”. Later, Aek engaged
in the use of communication strategy by applying the message abandonment strategy.
Significantly, he attempted to explain more about his mother’s complaint, but he could not
translate his ideas into English so he avoided to continue their conversation by saying ‘Yes’

(move 406).

Table 30 The use of paraphrase strategies by the low proficiency EFL learners

Extract Date Participant  Move Dialogue CSs

Category 2: Paraphrase Strategies

14 (07/12/16) Aek (A) 49 I:  Why do your parents always complain you?
50 A:  I'm Sok ka prok (dirty)...Aor...dirty in

common life... and...Yes.

51 l: Can you give me example?
52 A:  Everything... [laugh] Use of all-

purpose word

Regarding to the paraphrase strategies shown in Extract 14, the low proficiency
EFL student engaged in communication activities in order to explain their experiences

towards the parents’ complaint. This Extract emerged from Aek’s efforts to state the
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evidence why he was complained by his mother but he was unable to give example to his

teacher. Thus Aek decided to employ all-purpose word in English that ‘Everything’ in order

to help him to deliver comprehensible message (move 52).

Table 31 The use of borrowing strategies by the low proficiency EFL learners

Extract Date Participant  Move Dialogue CSs
Category 3: Borrowing Strategies
15 (30/11/16) Toey (T) 53 Where are you come from?
54 | come from Phrae.
55 Do you like Phrae?
56 Yes, | do.
57 Why? Why do you like Phrae?
58 Err... because it is ... Sa Ngop (L1). Borrowing:
(peachful) Code switching
16 (07/12/16) Toey (T) 59 When you make a Kratong, What do you
put in?
60 Ah...flowers,..err..money ...and Thoop Borrowing:
(L1).(joss stick) Code switching
17 (30/11/16) Aek (A) 61 What is the complaint of your mother?
62 I have girlfriend...Ah... my mom want me to
study Korn (L1) (first)... [laugh] Borrowing:
Code switching
18 (Q7/12/16) Aek (A) 63 What is your parents always complain you?
64 I’'m Sok ka prok (L1) (dirty)...Aor...dirty in Borrowing:
common life... and...Yes. Code switching
65 Can you give me example?
66 Everything... [laugh]

Throughout borrowing strategies, a highlight of the dialogue was both of the low

proficiency EFL learners preferred to employ code switching. Regarding the Extract 15, the

data showed that the low proficiency EFL learner, Toey, applied the code switching to help

her to compensate for communication gaps through clarifying the messages. Seemingly, Toey

utilized the Thai word ‘Sa Ngop’ (move 58) for describing her hometown referring to English

meaning that ‘being in the peaceful condition’. In this situation, without any descriptions from

the learner in English, Toey’s teacher may not understand what she wanted to convey
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meaning. Similarly, as illustrated in Extract 16, while talking about a Kratong, Toey also
switched Thai word ‘Thoop® (move 60) instead of saying in English ‘joss stick’ because she
could not say this word in English. Furthermore, the dialogue in Extract 15 also highlighted
the use of the code switching applied by the low proficiency learners. As shown in Extract
15, Aek applied borrowing strategy by code switching the word ‘First’ in English to a Thai
word, ‘Korn® (move ©62). Furthermore, code switching strategy was also used in the case
that the EFL student’s memorization of English vocabulary was unavailable, thereby he said
in Thai words that ‘Sok ka prok’ (move 64). However, when this EFL student could retrieve

this word in English, later he switched in English by saying ‘dirty’.

Table 32 The use of time-gaining strategies by the low proficiency EFL learners

Extract Date Participant  Move Dialogue CSs

Category 4: Time-gaining Strategies

19 (07/12/16) Toey (T) 67 I:  When you make a Kratong, What do you put in?
68 T:  Ah.flowers err..money and Thoop.(joss stick) Time-

gaining

As shown in Extract 19, the dialogue occurred when Toey was asked to show the
idea of making Kratong. For this reason, Toey decided to employ time-gaining strategy

‘Ah’ and “Er’ in order to help her keep the conversations going (move 68).

Answer to Research Question 3: What are the EFL learners’ opinions towards the
use of CSs?

The semi-structured interviews were conducted in the third phase of the data
collection with EFL learners chosen by purposive sampling technique based on their English
proficiency levels in order to elicit their opinions toward use of CSs. The number in Table 17
showed the sequences of learners interviewed from the EFL participants. The results of the
EFL learners’ semi-structured interviews were presented in the following sections.

1. Question one: Do you have communication problems when you communicate
with others? If yes, what communication problems do you have? And how do you solve your

problems?
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Table 33 The EFL learners’ communication difficulties and solutions

No. | Participants Levels of The EFL learners’ communication difficulties The use of CSs
Proficiency
1 Oven (O) When | have problems in English or someone asked me Time-gaining
The high some questions, | had to spend time to think before |

proficiency talked.

2 | Mummy (M) | EFLlearmers | | gttempt to find the synonym or the similar word to Approximation

help me compensate my communication difficulties. | think

It is very useful method.

3 Bamboo (B) | always used Thai language mixed with English | Code switching
The language. When | did not know some words, | will search

intermediate | the meaning in dictionary immediately.

4 Eye (E) proficiency | when | had problems, | will think the words in Thai first Literal
EFL learners

and then translate it into English, using simple words translation

that could help teacher to understand me.

5 Toey (T) When | encountered difficulties while communicating in Message
The low English with foreigners, | usually stopped talking and | Abandonment

proficiency smiled.

6 Aek (A) EFL learners

| preferred to repeat what the teacher has said. It was | Appeal for help

able to help me better understand the interlocutor.

Table 33 represented data from the interview regarding the Thai EFL learners’
communication difficulties and strategies used during communication activities. As can be
seen, if the conversations did not go smoothly by keeping talking, the majority of the learners
reported employing various CSs to overcome their communication difficulties because they
did not want to stop the conversation. The most noticeable feature of the interview above
was that the high proficiency learner, Oven, preferred to use theTime-gaining strategy when
he needed more time to think before talking in English. Moreover, Mummy mentioned that
she was able to solve her problem by utilize approximation strategy in order to find out the
similar English words to communicate completely and effectively as the goals. Regarding to
the intermediate proficiency Thai EFL learners, code switching was the first strategy chosen
by Bamboo to help him keep the communication flowing by switching L2 to L1. In addition,
when Eye was unable to think to the target language, she applied the literal translation to

translate Thai to English word by word. With regard to the low proficiency learners, you can
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see that the message abandonment was employed when Toey could not communicate with
foreigners or she felt it was too difficult to solve the problem. To do this, she decided to stop
talking and keep smiling. Finally, Aek continued to share his opinions about the problems he
was experiencing in communication and solutions he used to overcome those difficulties. At
this point, Aek realized that appeal for Help was the one of communication strategies he
used when needed help from his teacher in order to convey his message completely.

2. Question two: Do you think the communication strategies are able to improve

your English speaking ability?

Table 34 The EFL learners’ opinions toward the use of communication strategies

No. | Participant Levels of Opinions towards the use of communication Summary of the
Proficiency strategies by the EFL learners given Opinions
1 Oven (0) The high | think my English communication may much more Ask for learning
proficiency excellent if | have a chance to learn the CSs in CSs in the EFL
EFL learners | classroom. classroom
2 Mummy (M) We didn’t have such kind of CSs in this class but | think Request, Ask for
it is very helpful for us to communicate with English CSs’ learning and
speaking people. | think we need much more practical practice in the EFL
training. classrooms
3 Bamboo (B) Yes, they are helpful. The teacher should teach learners Request for CSs’
CSs for communication in class because we are tourism- learning and
The oriented learners and we need to learn more practical | practice in the EFL
intermediate | CSs. classrooms
proficiency
4 Eye (E) EFL learners | | think the teacher should encourage us to study CSs Request for CSs’
because we always lack of confidence when we have to instructions in the
talk with foreigners and we did not have the way to solve. English for
Communication
classrooms
5 Toey (T) | think it may help to improve English communication. | Request for CSs’
hope we have chances to use CSs in class. If it’s practical, instructions in the
The low it should be very helpful. EFL classrooms
proficiency
6 Aek (A) EFL learners | | think it would be better if in an English course book Request for CSs’
added CSs content to help learners practice speaking content in the
fluently. English curricula
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The most remarkable feature of above Table showed that most of the Thai EFL
learners needed more practical training of communication strategies in the classroom because
they thought that it was beneficial for their communication. According to the high proficiency
learners, Oven, he asked for learning communication strategies in classroom. That is, Oven
believed that if he was able to learn CSs, his communication will be better. In addition,
Mummy also pointed out that her classroom did not have such kind of CSs instructions so,
she also requested for CSs’ learning and practice in the EFL classrooms. Similarly, with regard
to the intermediate learners, Bamboo, he mentioned that CSs teaching and learning was
very essential because he was the tourism learners. As shown by the dialogue in the Table
23, Eye also requested for CSs learning in the EFL classroom as she always lacked of
confidence when she had to talk with foreigners. Based on the low proficiency learners, Toey,
focused that CSs instruction was needed among the EFL learners since it may helped to
improve the communication skill. Lastly, Aek also asked for CSs content in English curricula
in order to help the EFL learners practice speaking fluently. As can be seen from the Table
above, the CSs teaching and learning were needed among the EFL learners in the current

study.

Conclusion

The key results presented throughout this chapter included both of the quantitative,
qualitative, and combined methods results. For the quantitative findings constituted the clear
identification of 11 communication strategies employed by EFL learners. The results presented
that the Time-gaining strategies were used the most. This can be concluded that EFL learners
needed time to think before talking. Interestingly, results showed that the high proficiency
Jearners preferred to use the Time-gaining strategy the most as similar to the quantitative
results mentioned earlier. In contrast, the intermediate learners decided to employ the
Borrowing strategies in a form of Literal Translation frequently because they were not yet
codified in the target language. However, the low proficiency tended to use Avoidance
strategies more extensively than the intermediate and the high proficiency learners. It may
be because the low proficiency learners attempted to avoid topics they did not know and
stop talking in the mid-utterance due to the lack of language knowledge. To gain more in-

depth data, dialogues discussion occurred how the EFL learners used the CSs as the
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mediating tool in order to compensate communication difficulties during the dialogic
interactions in EFL classroom. For the interview, it was found that all of participants agreed
to add CSs instruction to the English curricula. These key results require detailed discussion,

which is offered in the next chapter.



CHAPTER V

CONCLUSION

Introduction

As the last chapter of thesis, this chapter aims to summarize the principal findings
of the present investigation in response to the answer research questions one to the
research questions three including, the use of CSs by the Thai EFL learners; the different
practices of communication strategies used by the Thai EFL learners and these learners’
opinions toward communication strategies. This is followed by the discussion of research
findings as well as the implications arising from the research for teaching and learning of
English communication strategies in EFL classrooms. At last, the limitations of the present

investigation and proposals for further research are presented.

Answer to Research Question 1: The Overall Use of CSs by Thai EFL Learners
With regard to first research question, ‘What kinds of communication strategies
do EFL learners use during communication activities in EFL classrooms?’, the findings of the
present study were shown that most of Thai EFL learners normally employed the Time-
gaining strategies, followed by borrowing strategies, paraphrase strategies, and the
avoidance strategies. This echoes the work of Malasit (2012) and Reungnam (2014), the
time-gaining was most frequently strategies EFL learners used when they encountered
with the communication difficulties. This can be indicated that the EFL learners attempted
to gain time to keep conversation flowing and maintain their interactions with the teacher.
This is because the use of this strategy allowed them to generate their thought before
talking as well as did help speech in English language to flow naturally. This evidence is
supported by Dornyei (1995) who mentioned that the time-gaining may provide learners
with the sense of security in the L2 (English language) by giving them more time to think
in target language. Therefore, the Thai EFL learners in this study attempted to employ
time-gaining strategies frequently when there was the communication obstacles emerging

from the interlocutor’s performance or comprehension of intended message. Moreover, this
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finding is in line with Zhao’s study (2013), conducted in China, in which tourism learners
mostly employed the time-gaining strategy when they encountered with the lack of English
structure knowledge. Interestingly, Kongsom (2009) recommended that the EFL learners
should be taught by using the time-gaining strategy which was long fillers such as ‘I see
what you mean’, ‘To be honest’, and ‘Hang on’ in order to keep conversation flowing. To
sum up, time-gaining was found useful since it enabled the EFL leaners to reach their
communication goal under real-time constraints.

With regard to Borrowing strategies, the sub-category ‘foreigizing’ was less
frequently used by the EFL learners compared with the other communication strategies.
This foreigizing was aimed to help the EFL learners to resort L1 (Thai) words by adjusting
it to English pronunciation. In other words, the major problem of the EFL learners may be
because these learners did not know how to pronounce the word in English (Meriem, 2015).
Thus, the EFL learners decided to use the foreignizing strategy to overcome this problem
by saying an English words in Thai accent. This seems that the EFL learners were more
familiar with their L1 rather than the L2. The EFL learners may consider this strategy is
useful for them to solve the communication’s difficulties if the native speaker is able to
understand what the Thai EFL learners actually wanted to convey the meaning. Thus, the
finding of the current study indicates that the foreignizing strategy may enhance the Thai
EFL learners to meet their communicative goal in case that the native speaker is familiar
with the EFL learners’ first language.

Regarding to Paraphrasing strategy, the ‘use of all-purpose words’ was also
employed frequently by the Thai EFL learners. When the Thai EFL learners were unable to
use some English words to express the ideas, the use of all-purpose words was required
to solve their communication problems. In other words, to fill in the gap in English lexical
knowledge during conversation, the EFL learners tended to use words that were available
the most, thereby demanding the least amount of their effort in L2 learning. Therefore, the
use of all-purpose words enabled EFL learners to communicate with their foreigner teacher
in attempt to share their intended meaning by saying new word or similar word, thereby

to continue the conversation.
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To illustrate Avoidance strategies, ‘message abandonment” was applied the
most when the EFL learners were unable to continue communication. This can be indicated
that the EFL learners attempted to refer to an object or to talk about concept in English,
but they gave up since it was too difficult. According to Ellis’s (2002) study, avoidance
strategy sometimes was the result of the first language transfer as Chinese and Japanese
learners sometimes avoided the use of English structure due to their native languages not
containing such structures. Thus, these EFL Chinese students decided to employ avoidance
strategies to overcome their communication difficulties. However, this finding is not in line
with Binhayeearong’s (2009) finding which the EFL participants of the study applied
compensatory strategies more frequently than avoidance strategies. Thus, message
abandon allowed the Thai EFL learners to keep communication going by expanding their
communicative resources and compensating for their language deficiencies rather than
renouncing their target goal by avoiding unknown topics or leaving a message unfinished

because of some language difficulties.

Answer to Research Question 2: Different Practices of CSs Used by Thai EFL
Learners

In response to the research question two in the study, ‘What are different
practices of the communication strategy use among Thai EFL learners with different levels
of English proficiency?’, there were two general approaches to gather finding including,
the quantitative results obtained from the questionnaire, and the qualitative results obtained
from the non-participant observation. Consequently, the frequency use of communication
strategies and the data of dialogue among the EFL learners in different English proficiency

were discussed further below.



1. Time-gaining strategy

2. Paraphrase strategies

(2.1) Use of All-purpose
Words

(2.2) Approximation

The High Proficiency EFL Learners

Differences of Communication

(2.3) Word Coinage
(2.4) Circumlocution

3. Borrowing strategies
(3.1) Literal Translation
(3.2) Appeal for Help
(3.3) Code Switching

(3.4) Foreignizing

Strategies Used by Thai EFL

The Intermediate Proficiency EFL Learners

1. Borrowing strategies
(1.1) Literal Translation
(1.2) Code Switching
(1.3) Appeal for Help
(1.4) Foreignizing
2. Time-gaining strategy
3. Paraphrase strategies
(3.1) Approximation
(3.2) Use of All-purpose Words
(3.3) Circumlocution

(3.4) Word Coinage

The Low Proficiency EFL Learners

1. Avoidance strategies
(1.1) Message Abandonment
(1.2) Topic avoidance

2. Time-gaining strategy

3. Borrowing strategies
(3.1) Literal Translation

(3.2) Appeal for Help
(3.3) Code Switching

(3.4) Foreignizing

Figure 3 Communication Strategies Use by the EFL Learner with Different

Proficiencies

59



60

Figure 3 has shown that the EFL learners used different communication strategies
regarding to their different English proficiency levels. Regarding the high proficiency EFL
learners, it was found that they preferred to employ the time-gaining strategy the most
frequently. When the high proficiency learners needed more time to think before they talk
to the others, time-gaining strategy was required in order to help them keep conversations
going, and increase their English fluencies. Based on the finding from Kongsom’ s (2009)
study, time-gaining strategy was one of the strategies among the sixteen CSs which was
reported being used by the high proficiency learners before they received CSs instructions.
In terms of the intermediate learners, they decided to employ the borrowing strategies
in a form of literal translation the most because they were not yet organized in the target
language (TL). In other words, the EFL intermediate learners attempted to translate literally
from Thai to English. When discussing problems of correspondence in the translation,
“differences between cultures may cause more severe complications for the translator than
do differences in language structure” (Nida, 1964, p.130). Interestingly, culture was one
of significant factor which influenced EFL learners’ communication strategies. For the low
proficiency learners, they attempted to use the avoidance strategies more extensively
than the intermediate and the high proficiency learners. It may be because the low
proficiency learners attempted to avoid topics they did not know and stop talking in the
mid-utterance because of lack of target language knowledge, probably both vocabulary
and the grammatical knowledge. This issue was supported by Dornyei and Scott’ s (1997)
study that the learners of very low proficiency usually used avoidance strategies because
of their serious deficiency for the target language.

To gain more in—-depth data, dialogues discussion occurred how the EFL learners
used CSs as the mediating tools in order to compensate communication difficulties during
the dialogic interactions in the Thai EFL classroom. The discussion below were illustrated
based on the three groups of proficiency learners namely the high proficiency learners, the
intermediate learners, and the low proficiency learners.

1. The Use of Communication Strategies by the High Proficiency

Learners
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With regard to the high-proficiency learners proficiency, it seemed that they employed
various types of communication strategies probably because of their vocabulary and
grammatical knowledge according to the high proficiency level. According to context of this
current study, the Time-gaining strategy was employed by the high proficiency EFL
learners most frequently for example, ‘err’, ‘ah’, and ‘silent’. This was because the use of
this strategy allowed the high proficiency learners to avoid a lengthy silence which may
make them lose the connections in conversation as well as help their speech to flow
naturally. This finding was related to Dornyei’s (1995), view that time-gaining strategy
“may provide the students with the sense of security in L2 by giving them time to think in
times of difficulty” (p. 80). Thus, the high number of the time-gaining strategy use by the
high proficiency EFL learners indicates that they need more time to think the utterance run
smoothly by using filling words.

Moreover, Paraphrase strategies which were used by the high proficiency EFL
learners in order to help them solve problems possibly caused by “their linguistic deficits,
particularly the vocabulary and pronunciation” (Konchiab, 2015, p. 220) were occurred.
Word coinage is one of the paraphrase strategies that the EFL learners preferred to use
when they lacked of English vocabulary resources. Referring to the context, the high
proficiency learners made up English words which were perhaps based on the
morphological rules that they knew well. In other words, the high EFL learners attempted
to invent a new L2 word to maintain the flow of communication by applying L2
morphological rules. Evidence of the use of word coinage reflected from Konchiab’ s (2015)
study that due to the larger stock of vocabulary, the high proficiency learners were more
likely to be risk-takers, trying to use available resources to express what they wanted. In
addition, the use of all-purpose word strategies referred to extending general items to the
exact word was also employed by the high proficiency learners. They sometimes utilized
this strategy when they seem to be unsure about appropriate L2 terms for something.
Based on Dornyei (1995, p. 58), use of all-purpose words was employed to “extend a
general, empty a lexical item to the context”. It is possible that the use of all-purpose
words was rather simple and not new to the EFL high proficiency learners. Because there

were several stocks of English words among the high proficiency learners, the results of
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this study reveal that word coinage or finding new word was required to help them to keep
the conversation going. Furthermore, use of all-purpose word was also preferred by the
high proficiency learners because this strategy provided a general words which were
generally used to refer to the all kinds of actions. Paraphrase strategies, therefore, play an
important role in assisting the Thai EFL learners to choose appropriate strategies to achieve
their communication goals.

Regarding to the Borrowing strategies in a form of foreignizing strategy, it was
required by high proficiency learners in dialogue with an aim to present their hometown to
teacher. In the context, the high proficiency learners had a problem to pronoun English
words correctly, so she decided to choose Thai phonological accent instead of an English
accent. This may be because this high learners were more familiar with their first language
(L1) than the second language (L2). However, there may be a large linguistic gap between
L1 and L2 which may cause the native speakers to misunderstand what the EFL learners
wanted to say (Kongsom, 2009). In other words, the native teachers may not understand
what the EFL learners wanted to communicate as they spoke in their L1 (Thai) accent. In
addition, literal translation involved transiting lexical items from Thai to English word by
word was also utilized by the high proficiency EFL learners. This evidence echoes the work
of Chanawong (2007), the dependence on the first language is helpful for the EFL learners
when they encountered communication difficulties. It can be said that when the Thai EFL
learners sometimes lacked of the grammatical structure, they may apply their L1 (Thai)
structure to L2 (English) structure in order to maintain the communication completely.
Consequently, the findings of this study show that the high proficiency learners preferred
to apply both of the foreignizing and the literal translation due to their familiarity of L1 use
in their daily lives.

For Avoidance strategies, the topic avoidance were applied by the high
proficiency EFL learners in order to help them to complete the communication difficulties
with the teacher effectively. With topic avoidance, the EFL learners seem to have less of
linguistic knowledge for expressing their thoughts, so they tried to avoid talking about topics
for which the L2 vocabulary was not known. Thus, topic avoidance was chosen the most

by the high proficiency learners. This echoes the work of Dornyei (1995), topic avoidance
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provided the learners with “a sense of security in the L2 by allowing them room to
manoeuvre in times of difficulties” (p.180). Consequently, instead of giving up from the
communicative difficulties, the high proficiency EFL learners try to keep the conversation
going and achieve the communication goal by employing topic avoidance strategy.

2. The Use of Communication Strategies by the Intermediate
Proficiency EFL Learners

Regarding to the intermediate learners, Borrowing strategies in a form of

code-switching was employed when they wanted to say L1 words, such as ‘Krub’ or Thai
ending particles, to show respect to the teachers and make the conversations more polite
because of the effect of their Thai background culture. This was possibly Thai culture was
one of the significant factor which influenced the use of CSs in the present study. This
echoes the work of Yawiloeng (2013), the differences between culture of Thailand and
cultures of English speaking countries lead many Thai students to experience significant
difficulties when attempting to speak and write in English. According to Eldridg (1996, p.
303), the code—switching was “a natural and purposeful phenomenon, which facilitates
both of the communication and learning”. Moreover, appeal for help for repetition questions
also needed among this group of EFL learners. This strategy enabled the EFL learners to
ask the teacher for help in order to express themselves more effectively in the target
language In this context, when the EFL learner was unable to answer questions from the
teacher immediately, she decided to ask the repetition from the teacher. One possible
explanation for this context was that the Thai EFL learners in the present study may solve
the communicative problems by themselves. This evidence is consistent with the work from
Wei (2011) in which appealing for help was a straight strategy of asking for questions, help
or repetition from the expert. To sum up, switching the L2 words into the native language
and asking for help from the EFL teachers were required among the intermediate EFL
learners since they try to avoid delivering difficult words to the listeners.

Time-gaining strategy use by the intermediate EFL learners occurred when
they were unable to spontaneously provide answers to the teacher’s questions. However,
they attempted to convey their ideas by saying ‘um’, and ‘er’ This evidence is related to

Malasit (2012) study, the intermediate EFL learners gave the answer to their teacher by
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making a repetitive use of fillers devices by starting “um.. like a very bad flood..um..like
a”. Thus, the intermediate EFL learners tried to stay in their conversation by saying such
common fillers such as ‘a’, ‘um’, ‘er’, and so on to help them to transfer their ideas into
their second language successfully.

Furthermore, when the intermediate EFL learner was unable to find exact words
of English, Paraphrasing strategies in a form of circumlocution were applied in order to
describe English words in the hope that the listeners can get what they mean in English
by themselves. The circumlocution strategy is used to describe the duty, purpose, functions,
characteristics or examples of the object when learners lacked of the appropriate target
language (Tarone, 1981). This was in line with Dornyei’s (1995) study that circumlocution
was the strategy used by learners when they wanted to describe something that could not
find the right word or phrase to use by paraphrasing it. In this current study, intermediate
EFL learners made use the circumlocution to describe the unknown words in English. They
attempted to describe by providing characteristics of the flower. It can be concluded that
this strategy is essential because it enables the EFL learners to tackle problems at different
stages of speech processing. That is, the circumlocution enhanced the Thai EFL learners’
linguistic development in describing and explaining the target language items when they
did not have the appropriate words to express themselves (Tarone & Yule, 1989). This was
in line with Dornyei’s (1995) study that circumlocution was strategy used by learners when
they wanted to describe something that could not find the right word or the right phrase
to use by paraphrasing it. In this study, consequently, the intermediate EFL learners were
confident of coming across a more complicates English words by describing characteristics
or elements of the object to convey what they want to say

3. The Use of Communication Strategies by the Low Proficiency EFL
Learners

Regarding to the Avoidance strategies, the low proficiency EFL learners
tended to use message abandonment strategy most frequently when they could not
continue the communication. In order to solve the communicative problems, the Thai EFL
learners decided to stop talking in the mid-utterance. This may be because they were

unable to remember the vocabulary or grammatical rules. This echoes the work of Malasit
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(2012), the low proficiency learners attempted to utilize message abandonment by leaving
the message unfinished and switching to another related topic to keep the conversation
going rather than simply stopping the conversation or keeping silent without any response.
This evidence is in accordant to a study of Konchiab (2015), the study revealed that due
to the lack of vocabulary knowledge, less abilities in communication occurred in the low
proficiency learners. Similarly, a study carried out by Wei (2011) in the Chinese university
revealed that Chinese learners often reduce their communicative goal to avoiding the
problem by applying this strategy. However, Rost and Ross (1991) noted that avoidance
strategies should not be introduced to the low proficiency learners because the purpose of
communicative instruction is to help the learners anticipate and deal with conversation
problems, not to prevent or avoid them. In summary, avoidance strategies may not be
appropriate for the low EFL proficiency learners since it seemed to be unhelpful for them
in coping with the lack of English language knowledge.

For Time-gaining strategy, the low proficiency EFL learners preferred to use
this strategy when they were required to express the L2 meaning spontaneously in the
real-time situation. Time-gaining strategy was employed to help them gain more time to
think and fill the silence during the conversations in English with the teacher. This evidence
echoes the work of Malasit (2012) which uncovered that most of the low EFL proficiency
learners needed to gain some time to think by saying ‘er’, ‘ah’, and so on. This also implies
that the low proficiency learners seem to have more need for achieving communication
goals when talking with the native speakers of English.

With regard to the Borrowing strategies, one of the sub-strategies namely
code switching was employed among the low proficiency EFL learners. Using the code
switching strategy, the EFL learners employed Thai words such as ‘Sok ka prok” in instead
of saying ‘dirty’ in English. In addition, the term ‘Korn’ in Thai for the term ‘first” in English
was used for the code switching. To compare with the intermediate EFL learners, these
students used ‘Krub’ or Thai ending particles to show respect to their teacher and make
the conversation more polite. Although these two EFL learners employed the same code
switching strategy, this strategy was used for different purposes. The first student used

code switching because he or she was unable to think in English words, while the latter
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applied code switching because of their Thai culture. Therefore, the code-switching is an
essential strategy which the low proficiency EFL learners preferred to utilize in order to
overcome their English difficulties when they were unable to come up with the English

words or structures.

Answer to Research Question 3: Thai EFL Learners’ Opinions towards the CSs

With regard to the third research question three in the study, ‘What are the EFL
learners’ opinions towards the use of communication strategies?’, most of the EFL learners
encountered with the similar communication difficulties, but they represented in the
different solutions. Regarding to the high proficiency EFL learners, the time-gaining
strategy was required to use when they had an English problems in finding correctly the
English words or grammatical structures. This result study is similar with the observation’s
result above in which when the high proficiency EFL learners need more time to think
before talking, they will employ time-gaining strategy most frequently. In addition,
approximation was also employed by high proficiency learner. Approximation facilitated the
EFL learners to overcome their communication difficulties by using the English words which
can express the closet meanings of their target language (TL). Furthermore, the EFL
learners reported in the interview that this strategy was very useful in helping them save
time coming up with the correct English vocabulary items which they did not know, echoing
a study of Malasit (2012).

With regard to the intermediate proficiency EFL learners, code switching
and literal translation were regarded as a helpful devices for the learners which they relied
on when they were unable to solve their communicative problems. With the use of the
code-switching, the first language (Thai) was switched into the second language (English)
again once their knowledge of English was in place. For the literal translation, it was the
strategy which the EFL learners literally translated lexical items, and compound words from
L1 (Thai) to L2 (English). This was probably because the Thai EFL learners attempted to
combine words with heavy reliance on L1 equivalents without awareness of L1-L2

mismatches.
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For the low proficiency EFL learners, message abandonment one of a sub-
strategy of avoidance strategy was utilized to avoid engaging in unfamiliar conversations
and left message unfinished. This evidence is related to Binhayeearong’s (2009) study,
the lack of intended words led the low proficiency learners use message abandonment to
leave message incomplete unfinished. Lastly, appeal for help, sub-strategy of borrowing
strategy, was also preferred by the low proficiency EFL learners. The evidences in this
study showed that asking help from the teachers was the one of significant devices which
the low proficiency learners of this group preferred to since they were lack of confidence
to talk in English by themselves.

In brief, the possible explanation for the EFL learners’ positive opinions toward CS
instructions was oral communication practices in the real-life situations were needed among
the Thai EFL learners, such as describing subjects in English, or talking to foreigners at
tourist attractions. These EFL learners may be motivated to communicate in the target
language when they have more chances to engage in communicative activities in order to
use English. Moreover, it also helped to decrease their depression of applying the CSs. The
findings of this study confirmed Cohen and Dornyei (2002) that learners generally felt more
motivated and paid more attention when they were experienced new learning activities.
In this way, EFL learners could develop their communication skill through using various
kinds of CSs as some previous researchers have confirmed that CS training in the classroom
could literally help learners to communicate more effectively, raise the learners’ awareness
of CSs, and enhance learners’ confidence in speaking English (Konchiab, 2015). Moreover,
teacher should encourage learners to exploit the use of achievement strategies rather than
reduction strategies (Wei, 2011). Finally, the current finding of the present study seems to
confirm that language is best learned and taught through interaction; hence, teaching
communication strategies is the recommended fulcrum by which strategic competence can
be developed (see e.g. Faerch and Kasper, 1984; Tarone and Yule, 1989, and Maleki,
2010).
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Implications for EFL Teachers

Based on the findings of this study, the Thai EFL learners appeared to have
positive opinions towards the communication strategy since it enabled them to cope with
their communicative problems and promote them achieve their communication’s goals. This
finding implies that it is useful to use CSs’ instructions in EFL classrooms. This is supported
by Dornyei and Thurrell’s (1992) study, it is useful to incorporate communication strategies
in the EFL curriculum in order to enhance their learners’ communication abilities. Therefore,
the use of communication strategies in EFL classrooms may encourage the EFL learners’
confidence in managing their communication’s difficulties. Moreover, it is important for the
EFL teachers to promote communication strategies (CSs) and support the use of CSs in the
target language during the speaking activity in order to help the EFL learners to
communicate most effectively and enhance the learners’ confidence in speaking English.
Moreover, the EFL teachers should encourage learners to exploit the use of various kinds
of communication strategies. It would be interesting to practice them with the real places
and real situations or create real-life communication in classrooms. As suggested by
Kongsom (2009) study, since Thailand is a monolingual country, the EFL learners tend to
have fewer chances to communicate in English language outside classroom which cause
them unable to communicate in English effectively. In addition, the current study reveals
that the EFL learners with different levels of proficiency had different needs and approaches
to use CSs. Therefore, the EFL teachers should be aware of such the differences. In other
words, since the English language proficiency of the Thai EFL learners influenced their
different uses of communication strategies, it is essential that the EFL teachers should
provide strategies instruction which is suitable to the EFL learners’ proficiency level so that
the EFL learners can use the strategies effectively according to their language ability. If
EFL teachers give strategy instruction which is inappropriate to the EFL learners’ proficiency
level, they may find learning how to use communication strategies to reduce their stress.
Furthermore, it is also important for EFL teachers to know what types of communication
strategies the high, intermediate, and low proficiency EFL learners lack because they should
only be taught strategies that they do not know. When the Thai EFL learners learn more

communication strategies and learn how to use them appropriately, they will push out



69

more an effective communication. The more they use target language for communication
in real life, the more their proficiency level may be improved effectively. Thus, it is beneficial
for the EFL teachers to prepare teaching method or appropriate ways to enhance the EFL

learners’ communicative ability.

Recommendations for Further Study

1. For researchers, a further study should be undertaken in the several major EFL
learners since effective communication in English is needed among Thai learners. It may
be interesting for EFL researchers to conduct research in the EFL classrooms and compare
the results of their findings across undergraduate students from different majors and
different classes.

2. A longer time was needed to the further study in order to see a complete
process of using the communication strategy as well as the learning development in L2
communication among EFL learners.

3. The longitudinal aspect of the current study was only attempted with a small
number of EFL learners, so this would be area to investigate more fully in future research.
The overall number of participants was the 45 second year learners studying English for
Communication course in the University of Phayao. More conclusive findings may have

been obtained if the study were replicated with a larger sample.

Limitations of the Current Study

1. The current study was limited by data collecting duration, with only three weeks
available for the research observations. With the time limitation, this could not fully get the
rich data of the communication strategy as the researcher expected. The EFL participants’
uses of CSs were observed repeated and continually only three weeks.

2. The limitation of this study was the researcher focused only on the verbal
communication strategies, the use of non-linguistic means including mime, gesture, facial
expression, or sound imitation were not included since data was typically obtained by audio

recording, and there were not data of the non-linguistic behavior focused on this current
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study. For further research, the non-linguistic behaviors are suggested to be undertaken

in the EFL classrooms in order to gain more an in-depth data.

Conclusion

From the data analysis, it is revealed that communication strategies (CSs) serve
a variety of functions when the EFL learners encountered with the difficulties of English
communication. It is also worth pointing out that among eleven communication strategies,
the time-gaining appeared to be the most-frequently used strategies as they tended to
be overused when the EFL learners performed their communication. Because EFL learners
needed time to think when encountered with communication’s difficulties. In terms of the
observation results, the high—proficiency group’s tended to employ more various types of
CSs due to their greater repertoire of English resources than the intermediate and low
proficiency learners. Interestingly, the high—proficiency learners also employed time-
gaining strategies the most which is similar to the finding from questionnaire. In addition,
the intermediate proficiency learners mostly employed the borrowing strategies, while the
low proficiency learners preferred to use avoidance strategies at least. In addition, based
on this current finding, it can be concluded that Thai EFL learners encountered
communication problems as the results of their target linguistic inadequacy. In addition, the
EFL learners reported that they just had insufficient knowledge about CSs because they
have not been taught or introduced in English classrooms. The communication strategies
instructions were considered useful for EFL learners. Therefore, EFL teacher should practice
EFL learners and add more real-life activities in classrooms. Finally, future researchers
should consider some implications emerging from research findings for EFL pedagogy.
Moreover, the limitations of the present study and some recommendations for the future
research have been provided. The researcher believe that the CS researchers, the EFL
educators, and EFL students can gain further insights into how to handle their
communication problems in their oral CSs in English, and how the CSs are employed by

different learners in different learning contexts for successful communication in English.
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Appendix A A Communication Strategy Questionnaire

A Communication Strategy Questionnaire

The purpose of this questionnaire is to obtain your views of communication
strategies use while communicating in English. Your personal information and all the data
collected will be only used for research on “Communication Strategies Used by Thai Tourism
Learners in EFL Classrooms”

o dydu/ s A a =4 ] P o 1Y

LLUUN@UQ’]NQUU%N’JWQ?J?ZNGﬂLWﬂﬂﬂ‘Llﬂ'mWJ’mﬂ@L‘lﬂuﬂﬂ\‘iﬂﬁuLﬂﬂfJﬂUﬂ’]‘jTﬁ

ad A = = y @) o 1Y APy o o X
ﬂ@f;ﬁm‘mﬂm‘mm:ww”mii‘jfrﬂﬁﬂm‘jLﬂuﬂﬁmmﬂqiﬂmﬂuﬂﬂmumﬂLLUUN@‘umNa‘U‘U‘LA
ay gnih[UMiiesnideSee nadtnisdessniunsengulneiansainisvieaiiand
= o @ | ” @
L‘jﬂummmnqﬂugmzLﬁummm\‘iﬂ‘mww WIS

¥
Instructions (ANZWLA)

2
o/

The questionnaire consists of two parts: (WuUEBUaMNRTURHLUsaandn 2 aau fsl)

[ !

Part I: General information (¥BHANIRLYAAR)

|
a1

Part Il: Your communication strategies preferences (ﬂ@ﬁ%m'ﬁ?&@mﬁwmuﬁﬁ%)
Part |: General information (%’ﬂg@muqﬂﬂ@)
Direction: Please complete the questionnaire below by filling the relevant information or
ticking (V) the alternatives that are relevant to you.
Ftuas: (ngaunnaanaeazBeniifsatiashuunaeuanuinanstiany ol
vaaldaiaminng (V) avuninsdeniingeiuyian )
1. Gender (LW#): () male (%1%) () female (W£]4)

2. Age (218)):

3. Grade (1nFPREIAENEINGET 1)
4.1 Fundamental English (nE"83neEfugm)
4.2 Developmental English (AE189NGEARLN)
4. How much time do you spend approximately in communicating with others in English

every week? (Vimﬁf%t,qmﬂ‘j:mmﬁ{fﬁmm'ﬂmﬁmﬁumﬁ@maﬂummﬁmqw)
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Part Il: Your communication strategies preferences (ﬂ@%’%ﬂ'ﬁﬁ'ﬂﬂ’liﬁ%’i’m?%)
Directions: From your opinion, please indicate your choice with (V) to the degree in which
communication strategies you use.

ANBUAS: ANTIFARYEYIT NI TAASENNTEY (V) ANTZAUNTS HNaNE NN eaNS

ABIVINU
5 - Always (§LENE) 100%
4 = Usually (ifiutlaza1) 75%
3 = Sometimes (ufmﬂ’%g\i) 50%
2 = Hardly ((dABs) 25%
1 = Never ({sliag) 0%
Strategies No Items 5/ 4| 3| 2| 1
1 | You change the topic when communication barrier
occurred.
(inlaeniatiaaumniuiiflefiguassatunis
Topic Avoidance %ﬂﬂ"l‘ilﬁﬂ%‘%)
(nﬁswuﬂfsimsa 2 | You avoid talking about concept for which the
Uszihin)
vocabulary or the meaning structure is not known
-2 by saying “I do not know”.
(‘ViﬁmﬂﬁﬂL’?QlEI\‘Iﬂ"I‘ﬁLLZWNﬂfl”lz\lﬁﬂl,ﬁulﬁlﬂ')ﬁ/uL%?NV?
Faviadaiivinulinanuidinselaseadneanns
%N’]EI?.I?Nﬁ’]ﬁ@:ﬁ‘l{\l”G]Gfuﬂﬁisi"lﬁlﬂﬂf]isieﬁuﬁﬂﬂﬁ?uﬁ 1234
WA “dula3”)
3 | When you cannot convey your English message,
you will stop talking.
Message (fevimhismnsnfesadnsdasfaiudngy
Abandonment Vim%iﬂﬂ‘mmﬁuﬁ)
(MagaAmye) 4 | When you have difficulty in thinking of the right
(5-9) word in English, you avoid talking any kind
reference to it.
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Strategies No Items 1
(Havinuusrauilymilunistindefidmyiniunss
NN YINUNAnIaee7I9ryataAANydu)

5 | You try to continue your message although you
run into difficulty with English language rules.
(VIUNELINTIA A E1TLATVITUABINU U AN
YNNFUINATNANNNS [ENNEEIN )

6 | If you do not know the English word for
something, you will describe it, e.qg., “what it

Circumlocution looks like?”, or “what can you use it for?”
(Maasung (Evinlinamuadwiunsanlunendangs
AITN) ] o o (&’54[: !
NIUIZUTTEILATFINYIHRN AEINAIT
(6_7) PR 2 = 173 A dl 9
Tnfldnuoe....” wie “AoulEiuie.....")

7 | When you do not know English vocabulary, you
try to give an example.
(Hevinulinsruadinieisingy
VITUNEEINLNAIDENIUN)

8 | When you do not know how to express something
in English, you use a word that has roughly the

Approximation same meaning, e.qg., ‘river’ instead of ‘canal’,

(Mt ‘animal’ instead of ‘eel’

AN N v v PRI o
(HviulainsnuAnFmyiunem HNHIBING

LAEI) . yo o e v A
vinuartpmrindanununeinddaswidamile
(8) o o o d'gz I ¥ o ] , ¥

UAUNUATIADINTTNA 12U A0 walid
WIUANIN “G1AaeY’, ‘AT’ A9l “Uanina’)

Word Coinage 9 | You try to create a new word instead some terms

(NAIBNISHET9
ANTn)

9)

you do not know for example ‘play Internet’ refers
to ‘surf Internet’.

(VITUNLIETHARAA AN UYL A EIVI N 1 971)
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Strategies No ltems 1
faagin9u ‘play Internet” WIHANIN ‘surf
Internet’)
Use of all- 10 | You use general words like “thing”, or
purpose words “something” to refer to the English word you do
(mstifain not know (Vi BAn3enum@asineg i Trndn
Uszaied) QT Y38 “UNRIUNBEN"
1o) unsdn Ay laiva tunnendangm)
Literal 11 | If you do not know the vocabulary you want to use,
Translation you translate word for word from Thai to English.
(MsyauUULa (ManvdruldnstuArdnviaaszly
Astad) vinutnnsudaddemannien medunieasan
(11)
)

Foreignzing 12 | You use a word or phrase from Thai with English

(MsyanTET pronunciation when you do not know the right one
Tnadiay in English.

sftuenT (HvinulinsnuAA i Tunesang
avnau) vinunaarAnisaafiiuniuning

(12) \ @ o A o
LLWﬂﬂﬂLﬁﬁNLUHNWLHHQQ’IE’T@\?‘HQE)
Code-switching | 13 | You use Thai word with Thai pronunciation if you
(M3IRANTYT do not know how to say something in English such
Tnavdantuau as “UNIARE”

Uniunen (ultandnyinnun nalasaanideaduditss
eune) Tnewfievimhinarudnazesunenfuniuisingue
(13-14) . ,

2195 111 “Un9RDY”)
14 | When you communicate with foreigners, you use

both English and Thai or other language to bridge
communication gaps.

(HaVuAaF1TNUTI9ANUTZ A
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Strategies

No

[tems

vinuliianensenguuaznun e

= d'
%‘Eﬂﬂ’ﬁﬁ’]ﬂuﬁ)

Appeal for
assistant
(M5PBAIMNAY
VT h)

(15-18)

15

16

If you do not know how to say something in
English, you turn to interlocutors for assistance by
asking questions, e.qg., “how do you say...”, “what
do you
call....”(nnvinulingudneresuneduniwisin
qulfind1els visuazanudtamg s
“AoadanAvindnoslunudongu” vie

“AouazyyAdnpgna s unESange”)

You request explanation from interlocutor of un
unfamiliar meaning structure like “Again, please!”
or “Pardon?”

(e B AU ATENEN T BRI
Tidwnelngyadn

“pongaeyaRIWEnAsI Hna")

17

When you do not understand others, you ask them
to clarify what they mean by asking “What do you
mean?” (e ulsidnladannaaegan
iawna Wianesuialudeiiiunyalanannda

3 = 9
Aoanefieesls”)

18

If you do not know how to say something, you ask
more proficiency speaker how to say it in.
mnviulingrudneresuteAnuneandu
AEndanguesinglavimnnyefifanadisngy

TunstEntunsenguinaasyeasines)

Time-gaining

19

» o«

You use “stalling strategies” like “well”, “now let

” o«

me see”, “as a matter of fact”, “not at all”, or
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Strategies No Items 1
(MAIBNTITUBIAN “absolutely”, etc.
d} ! 1% v a o o s [
bIRT) (LN@mummm‘ffmqm"fumﬁmmwwumﬁum

(19-20) HIEINGE VIMUITYAT “I18D”,
w & D T I UV ™
LAILNIBARAAANDH”, “OUTIFIIUAL”, Tliae” i3
“Urlaniiga” s

20 | You use pauses or pause fillers such as

“uh.....,um....or er.....” to gain time to think what to
say in English (Vinliidngniu i “i8e” wie

PPy D dl dl 1 v dl =K =K

BN IWBYLRDLINT WHBYVINUABNNITVIALUHNEN

AefiazyyatunTendIngw)

Other comments (¥BianBUBEAMUNATIBNS [FRDA1TNTNSINGY):

Thank you for your cooperation



Appendix B Observation Checklist

Observation Checklist

Level:

Date:

Communication Strategies

Frequency

Note

1. Avoidance strategies
1.1 Massage abandonment

1.2 Topic avoidance

2. Paraphrase strategies
2.1 Circumlocution
2.2 Approximation
2.3 Word coinage

2.4 Use of all-purpose words

3. Borrowing strategies
3.1 Literal translation
3.2 Foreignizing
3.3 Code switching
3.4 Appeal for assistance/help

4. Time-gaining strategies
4.1 Use fillers or hesitation devices
using filling words or gambits to fill

pauses and to gain time to think
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Appendix C Semi-structured Interviews

Semi-structured Interviews

Level: Date:

Questions about communication strategies (AMAINLAINUNNIENITHDHTS)
1. Do you have communication problems when you communicate with others? If yes, what

communication problems do you have? And how do you solve your problems?

2. Do you think the communication strategies are able to improve your English speaking
ability?
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Appendix D Consent Form

Consent Form

TassmAdeidas:
Piiliidneen Al 120 TS YL S
1. renflezaanalnludneesiviinsaded fwidatisunisesuieeniideivinglasadans
n19399 38n19348 uaziaadntediudn
2. {AfususevinazaauMannsing o idmdnssdedannisfinlalitatgeumsuadowdmels
5. dmdRavsiiszusniannadnsalasnAdeiideled Huandnsalnssnsdeillngminsls
uazmsuanannsindannaAdeiulidnas Az ninanunsEin
55005 14719z [#50 sioly
4. iAdususnvieafuteyanninduaiusaindniuanduesdiame Famns sy
FqUNaN1EAY madainetioyarasindindnsamioausing q Adeatiassios Hueygyan
andmidudnernasyintianznadidndufamananidmniayinu
5. #midnligntianmdinediuude uazdaonidntaiynisznis waslFaounatuludueendson

<
ﬂ']"INLGINT‘V

BIRMH- e ALY
(e )
BIUNH e WYY
(e )
BIWIH e Hyinaqe



Appendix E Item Objective Congruence (10C)

Descriptive Statistics

Item Objective Congruence (I0C)
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N Mean Std. Deviation

ltem1 3 1.00 .000
ltem2 3 1.00 .000
ltem3 3 1.00 .000
ltem4 3 1.00 .000
ltem5 3 1.00 .000
ltem6 3 1.00 .000
ltem7 3 67 B77
ltem8 3 1.00 .000
ltem9 3 1.00 .000
ltem10 3 1.00 .000
ltem11 3 1.00 .000
ltem12 3 .67 B77
Item13 3 1.00 .000
ltem14 3 1.00 .000
ltem15 3 .67 B77
ltem16 3 67 B77
ltem17 3 1.00 .000
ltem18 3 1.00 .000
ltem19 3 1.00 .000
ltem20 3 1.00 .000
Valid N (listwise) 3
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